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FOR THE BETTERMENT
OF ALL

“Education is the most powerful
weapon which you can use to change
the world.”

Inspired and guided by the words of the
world-famous iconic Nelson Mandela, Pro.Ed
was borne of the belief that high quality
educational expertise can transform a

society for the better. We are obsessed with
e providing cutting edge educational services
-] for our clients with the idea that they will

EDUCATION SOLUTIONS bring out the best in their learners.
At Pro.Ed, we dlso believe that high-quality

education is for everyone, not only for the
privileged. Pro.Ed CSR activities offer frequent
A bOUthue Consult(] nCy free of charge opportunities for all people to

access the latest and most practical

Offering Cre(}tive SOIUtionS educational expertise to promote education
to educotionol needs equity and a culture of learning in society.

By providing a deep reservoir of educational
expertise and experience, we aim for the
betterment of all.
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Welcome to EduVerse PD Network,
an initiative by Pro.Ed Education Solutions!

In this dynamic era of learning, staying ahead requires a constant thirst for knowledge and an openness
to exploring new frontiers. That's why we created EduVerse PD Network, committed to offering valuable
professional development resources for educators globally, our platform aids teachers in exploring
educational trends, advancements, EdTech insights, and practical teaching tips—all at no cost.

With a dedicated focus on the needs and aspirations of educators, we curate a diverse range of best
practices to support your teaching journey. From cutting-edge pedagogical strategies to engaging
classroom activities, we are here to equip you with the tools and inspiration you need to ignite curiosity,
foster creativity, and cultivate lifelong learners.
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At Pro.Ed Education Solutions and EduVerse, inclusivity is one of our core

values, guiding how we connect, create, and collaborate. That is why, in this
special 2nd anniversary edition of the EduVerse Newsletter, we explore it in
depth—sharing ideas, insights, and strategies to turn inclusive ideals into daily
classroom practice, empowering every learner to belong, thrive, and lead.
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In the dynamic and constantly evolving field of education, the year
2025 represents an extraordinary milestone a moment when
educators worldwide face significant challenges alongside thrilling
opportunities in equal proportions. The last ten years have witnessed
education transform rapidly, fueled by technological advancements,
changing social dynamics, and an increasing focus on equity and
inclusion. As classrooms become more diverse and student needs
more complex, teachers must not only adapt but also lead with
innovation, empathy, and resolve.

In response to this shifting landscape, innovative approaches and
practical strategies are emerging that empower teachers to create
inclusive, engaging, and effective learning environments. These
classrooms not only honor the diverse identities and experiences of
every student but also cultivate essential 2Ist-century skills. Central to
this transformation are the thoughtful integration of technology, the
adoption of culturally responsive and inclusive teaching practices,
and a renewed focus on supporting the wellbeing and professional
growth of educators.

EMPOWERING EDUCATORS IN 2025

INNOVATIVE STRATEGIES
INGLUSIVE AND ENGRGING
LASSRROMS

Prof. Dennis Alquiroz
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HE CHANGING LANDSCAPE OF EDUCATION
A NEW ERA OF POSSIBILITY AND COMPLEXITY s

The education system in 2025 differs significantly from what we have encountered in past years. The
global COVID-19 pandemic, beginning in 2020, significantly impacted traditional education and
accelerated technological advancements in international learning. Suddenly, schools transitioned
from conventional classrooms to online learning settings, placing both educators and learners in
challenging and unfamiliar situations. What began as a crisis response quickly revealed
technology’s potential to enhance education beyond geographic and physical boundaries.

Currently, many schools implement hybrid or blended learning methods that combine the benefits
of face-to-face and online instruction. This flexibility renders education more individualized,
accessible, and engaging. The pandemic exposed and intensified long-standing inequalities access
to technology, educational resources, and mental health care varies widely, underscoring that
equity is vital for progress in education.

By 2025, classrooms are vibrant mosaics of cultural, linguistic, and economic diversity. Learners
originate from various backgrounds, bringing unique strengths, perspectives, and challenges. This
variety enhances the learning experience and encourages educators to create inclusive strategies
that recognize every student's identity and abilities. Equipping students for achievement in a
connected world necessitates that educators be culturally aware, socially responsible, and
adaptable.

Consequently, the current educational environment is a nuanced structure where technology,
relationships, and social equity converge. Traversing this landscape requires that educators adopt
creative methods rooted in research and infused with empathy.

EM BRACING TECHNOLOGY
AS APOWERFULALLY IN TEACHING AND LEARNING

Technology in education has evolved from a supplementary tool into an essential component of the
teaching and learning process. Its impact, however, relies heavily on how thoughtfully and
intentionally it is integrated into classroom practice. When used effectively, educational technology
can enhance student engagement, personalize learning experiences, and foster collaboration and
creativity.

1 Blended learning models: Combining best of both worlds

Blended learning, which combines traditional
classroom teaching with online digital mediq,
offers an exciting model that caters to diverse
learning needs. It allows teachers to blend

Classes during this time can emphasize hands-
on projects, teamwork among students, and
instructor-led problem-solving activities. This
approach enhances student comprehension

synchronous, in-person interactions with and allows teachers to monitor progress
asynchronous dctivities that students can  efficiently and offer targeted support.
complete at their own pace. Learning

Research suggests that incorporating specific
goals, teacher support, and accessible
resources in blended learning can improve
student engagement and achievement.
Students appreciate the chance to review
challenging material and participate in

Management Systems (LMS) such as Google
Classroom, Canvas, and Moodle serve as hubs
for tasks, conversations, assessments, and
resource sharing.

For example, a mathematics teacher in middle

school might provide interactive video lessons
and practice activities through an LMS, enabling
students to receive immediate feedback.

® proed.comwvn

meaningful experiences, while teachers gain a
better understanding to direct their instruction
(Means et al, 2013).
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Interactive tools and gamification:
Making learning fun and meaningful

The integration of interactive digital tools and
gamification techniques has changed how
lessons are delivered. Platforms like Kahoot!,
Quizlet, Nearpod, and Pear Deck transform
traditional lectures into interactive experiences,
boosting student participation and
revolutionizing lesson delivery. Gamification
incorporates elements such as points, badges,
tiers, and leaderboards to motivate learners
through promoting competition and individual
achievement.

Imagine a history educator wrapping up a
lesson on ancient civilizations with a Kahoot
quiz, during which students collaborate in teams
to recall information, share viewpoints, and earn
badges for their skills. Science educators utilize
simulations and virtual labs enabling students
to alter variables in a safe, regulated
environment, improving conceptual
understanding without safety or logistical
concerns.

Besides motivation, gamification improves
collaboration, offers immediate feedback, and
highlights mastery-focused learning. Pappas
(2021) argues that gamified learning transforms
abstract concepts into tangible and memorable
experiences, enhancing memory and analytical
skills.

Al-Powered learning assistants:
Personalized learning at scale

Artificial Intelligence (Al) is no longer a sci-fi
notion; it is increasingly being incorporated into
educational frameworks that offer tailored
learning experiences aligned with individual
needs. Al algorithms evaluate students’
performance metrics to identify learning gaps,
recommend targeted resources, and modify
learning speed as needed. Language learners
gain  advantages from  Al-driven speech
recognition tools that offer immediate feedback
on pronunciation and interactive conversation
opportunities.

Adaptive learning platforms like Carnegie
Learning and Squirrel Al offer customized math
lessons that modify difficulty according to
student feedback, ensuring that learners remain
engaged and not overwhelmed. These systems
can relieve educators from monotonous tasks
such as grading and offer in-depth analytics to
guide instruction.

However, ethical concerns continue to be of
utmost importance. Educators need to assess Al
tools for potential bias, privacy issues, and fair
accessibility. Human assessment is crucial for
grasping Al results and maintaining the
personal and empathetic aspects of education
that technology cannot duplicate.

EU LTIVATING INCLUSIVE CLASSROOMS
BEYOND ACCOMMODATION TO CELEBRATION

Inclusivity in education encompasses much more than just assisting students with disabilities or
those encountering language barriers. It emphasizes building learning spaces where every student
feels appreciated, included, and inspired to succeed. Inclusivity is vital for fairness, social justice, and
authentic education.

1 Culturally responsive teaching: Honoring students’ identities

Culturally Responsive Teaching (CRT) is an instructional approach that recognizes students' cultural
backgrounds as valuable assets that enrich the learning process. CRT promotes the inclusion of
multiple viewpoints, histories, and voices in education rather than presenting a unilateral narrative.

This might include incorporating writings from different authors into English lessons, connecting
social studies to the histories of students’ communities, or engaging families in school activities by
showcasing their cultural practices. Educators encourage open conversations about race, identity,
and systemic injustices, helping students develop critical awareness.

Gay (2018) argues that CRT improves teacher-student connections by validating identities and
making learning personally meaningful. This importance boosts engagement and learning
outcomes, especidally for historically marginalized groups.

6 | Eﬁ(u,verse 9%
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2 Universal Design for Learning (UDL):

3

Flexible and barrier-free

Universal Design for Ledrning (UDL) is an anticipatory framework aimed at creating
adaptable learning experiences that accommodate the diverse needs of every student.
Rather than waiting to modify accommodations after barriers arise, UDL principlesg s,
encourage educators to offer various methods for presenting content, demonstrating %
understanding, and involving learners.

For example, teachers might demonstrate a scientific concept with videos, images, and text
explanations; allow students to express comprehension through essays, presentations, or
models; and offer choices between group projects or solo research to sustain interest.

UDL removes obstacles before they become difficulties, aiding students with disabilities,
English language learners, and others who benefit from diverse access and styles of
expression. Meyer, Rose, and Gordon (2014) stress that UDL enhances equity by actively
addressing learner diversity rather than considering differences as anomalies.

= o €)casTt am @

Universal Design for
Learning s

Social-Emotional Learning (SEL):
Building skills for life

Social-Emotional Learning (SEL) has emerged as an essential component of education, recognizing
that the emotional well-being and social skills of students are vital for their academic success. SEL
initiatives teach people about self-awareness, self-regulation, empathy, effective communication, and
making responsible decisions.

Teachers can incorporate mindfulness strategies to help students manage stress, encourage group
dialogues to build trust and relationships, or participate in role-playing to rehearse conflict resolution
techniques. These techniques create psychologically secure environments where students feel valued
and capable.

Research by Zins et al. (2004) indicates that SEL improves academic achievement, reduces behavioral
problems, and cultivates a positive atmosphere in educational settings. In a complex and
unpredictable world, SEL equif:s




ERACTICAL STRATEGIES FOR TEACHER EMPOWERMENT
SUPPORTING THE HEART OF EDUCATION s

Educators are the key drivers of change in education. Equipping teachers with
resources, assistance, and independence is essential to nurturing classroom
settings in which every student succeeds.

-| Continuous professional development:
Lifelong learning for educators

Teaching is a dynamic profession that requires constant adaptation. Educators must stay current
with emerging research, evolving technologies, and the changing needs and abilities of their
students. It's a time-sensitive, classroom-anchored, and inherently collaborative practice—one that
demands both responsiveness and reflection.

Teachers may participate in workshops on culturally responsive instruction, attend webinars on
integrating Al tools, or enroll in online courses to enhance their digital skills. According to Darling-
Hammond, Hyler, and Gardner (2017), high-quality professional development not only improves
teaching effectiveness and job satisfaction but also contributes to greater student achievement.
Most importantly, professional development must be responsive to the voices and contexts of
teachers, rather than relying on one-size-fits-all approaches.

2 Collaborative learning communities:
Strength in connection

Educators often feel isolated in their teaching roles, but collaborative learning communities (PLCs)
create spaces for them to exchange ideas, share challenges, and innovate together. These groups
may form within educational settings or span various domains, facilitated by social media or
professional organizations.

PLCs promote teamwork in solving problems and provide emotional support, enhancing creativity
and reducing burnout. Through participating in collective lesson planning, cbserving colleagues, and
performing cooperative action research, teachers improve their professional tools and hone their
methods.

3 Reflective practice:
The art of continuous improvement

Reflective practice urges educators to thoroughly analyze their teaching methods, student reactions,
and results to pinpoint areas that need improvement. Reflection can be organized or unorganized
involving journaling, video reviews, peer assessments, or student feedback.

This targeted evaluation aids educators in adjusting to varied students, enhancing techniques, and
maintaining motivation, addressing the difficulties encountered in today's classrooms.




ING CHALLENGES IN 2025

REALITIES TO CONFRONT

Despite tremendous progress, educators in 2025 face significant challenges that
require concerted attention and innovative solutions.

Bridging the digital divide

The digital divide — the gap between those who have access to technology and
internet and those who do not — remains a pressing obstacle to educational
equity. Students in rural, low-income, and marginalized communities are
disproportionately affected.

Bridging this divide demands coordinated action from governments, private
sectors, and communities. Providing devices, subsidized connectivity, and tech
support is essential. Innovative community efforts, such as device lending
libraries, mobile hotspots, and public Wi-Fi zones, play vital roles.

Without addressing these inequities, technology’s promise risks reinforcing rather
than reducing educational disparities.

Addressing student mental health

Rising rates of anxiety, depression, and trauma among young people profoundly
impact learning. Teachers are often frontline responders but may lack the
training or resources to support students effectively.

Schools must develop integrated mental health systems, collaborating with
counselors, social workers, and healthcare providers. Embedding SEL and
trauma-informed practices creates nurturing environments that promote healing
and resilience.

Oongoing teacher training in mental health awareness equips educators to
recognize warning signs and intervene compassionately.

Combating teacher burnout and attrition

The demands placed on educators adapting to new technologies, managing
diverse classrooms, navigating policy changes, and supporting student wellbeing
— contribute to widespread burnout and high attrition rates.

School leadership plays a critical role in prioritizing teacher wellbeing through
reasonable workloads, wellness initiatives, and professional respect. Providing
access to counseling, flexible schedules, and opportunities for professional
growth supports retention and morale.

Recognizing teachers as valued professionals and human beings is foundational
to sustaining a thriving education system,

Recognizing teachers as valued professionals
and human beings is foundational to
sustaining a thriving education system.

~\

Dennis de Jesus
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LOOKING AHERD

As we move beyond 2025, the role of the teacher continues to evolve. No longer
mere transmitters of knowledge, educators now act as facilitators, mentors, and
advocates. They cultivate students’ critical thinking, creativity, ethical reasoning,
and social responsibility skills vital in an uncertain, rapidly changing world.

To thrive, teachers must be adaptable, lifelong learners who embrace
technology without losing sight of the human connections at the heart of
education. The authentic relationships built between teachers and students
remain the most powerful catalyst for growth and transformation.

By fostering inclusive classrooms, integrating technology thoughtfully, and
supporting teachers’ ongoing development and wellbeing, the education
community can meet the challenges of the 2Ist century and prepare learners to
contribute meaningfully to society.

The journey toward inclusive, engaging, and equitable education in 2025 is complex but filled with
promise. Innovative teaching strategies, culturally responsive and inclusive practices, and robust teacher
empowerment lie at the core of this transformation. Classrooms can become vibrant, joyful spaces where
every learner’'s unique potential is nurtured and realized.

Educators are the true navigators of this new educational landscape. By supporting and celebrating
them, society ensures that education remains a powerful force for positive change one that equips all
learners with the tools, confidence, and compassion to build a better future,
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It was an ordinary morning in the vocational language course. "What
kind of work have you done the longest — and what did it mean to
you?" The question appeared unassumingly on the shared screen,
part of a casual speaking prompt. “I was a tailor in Damascus for

many years.” Silence followed. No corrections, no follow-up questions
— just attentive listening. Soon others began to share: about their

parents’ bakery in Kabul, about working in a hospital in Donetsk,
about a vegetable shop in Tunis. Language learners became
storytellers and listeners; grammar exercises turned into biographical
bridges. What began as a language task became a shared space of
remembering — of work, of responsibility, of pride.

How can such personal stories transform learning spaces? How can identity work be integrated
meaningfully and supportively into language teaching? And what role do cultural narratives
play in fostering belonging and participation — especially in classrooms where each biography

opens a new world?

Storytelling and biographical learning are far more than educational extras. They create
opportunities for linguistic depth, emotional insight, and genuine connection — especially in
heterogeneous groups, because those who speak are heard. And those who tell their story

become part of the whole.

WHAT ARE CULTURAL NARRATIVES?

People tell stories — not only to share events, but
to structure their experiences, to make sense of
themselves and the world. These stories do not
arise in a vacuum: they follow cultural patterns,
reflect collective values, and reveal what is
considered meaningful, honorable, or worth
striving for in a given society. In migration
contexts, different cultural narratives often
intersect — sometimes with tension, but also with
rich potential for learning and new perspectives.

One narrative might be: “If | work hard, | will
succeed.” Another: “I can do everything, but | will
never truly belong.” These stories shape people’s
self-perceptions — and they often influence the
classroom atmosphere in subtle ways. They affect
whether and how people speak, whether they
show themselves, ask questions, laugh at
mistakes, or remain silent. Those who are allowed
to tell their stories step out of the passive role of
adaptation — and become active contributors to
a space where biographical knowledge meets
language.

12| Eﬁ(u,verse 22

AND WHY DO THEY MATTER?

Especially in vocational language courses, with
their strong focus on job readiness and
performance, storytelling is often treated as
secondary. Yet making cultural narratives visible
reveals an essential truth: language is not neutral.
It carries experiences, self-perceptions, and social
hierarchies. A learner speaking about his former
work as a tailor in Damascus is not defined by his
flight — but by his skills, his pride, his professional
identity. A verb-focused language exercise
becomes a space of resonance, where
biographical experience is not excluded, but
embraced.

Such inner narratives are not only ever-present
companions — they actively shape the learning
process., They influence how learners see
themselves, how they participate, communicate,
trust — and what they dare to express
linguistically. Those who are invited to tell their
stories no longer remain passive recipients but
become active participants in their own learning
journey (cf. Bamberg & Andrews, 2004).

> %
'0

‘fi‘g proed.com.vn

b L 2



STORYTELLING
AS A LANGUAGE TEACHING TOOL

Storytelling in language education is far more than a didactic trick — it opens doors to expression, self-
efficacy, and belonging. When learners begin to tell personal stories in the target language, they are not
merely using language functionally, but as a means of showing who they are - in all their individuality.

The topics do not have to be spectacular; quite the opposite: it is the everyday that builds connection.
Prompts like “A celebration from my childhood,” “My first day at work” “A moment I'm proud of," or
“Something | found difficult” invite storytelling without overwhelming the learners. Key grammatical
structures — past tense, subordinate clauses with because, discourse markers — are not drilled in isolation,
but embedded organically in context. Grammar recedes into the background — and becomes more
effective as a result.

DIDACTIC 3-PHASE MODEL FOR BIOGRAPHICAL STORYTELLING

1. Telling
The process begins with low-threshold 1. TELLING
prompts: a picture, an object, or a symbol (e.g,
a “story stone” or symbolic cards). Whoever ‘

»

holds the stone tells a story. The others listen -

without interrupting. This ritualized format
fosters attention and respect.

), ]
2. Writing
In small groups, the story is written down 2. WRITING ‘
collaboratively. Structural aids may be used ‘
(e.g. sentence starters, discourse marker
cards, time connectors). The group helps refine
the language - improving, expanding, and
formulating together.

3. Reflecting

Back in the plenary, the group reflects: What
touched us? Which expressions were used?
What commmon themes emerged? In this way,
language is not only produced but also
reflected upon — linguistically and socially.

\, J/

For digitally inclined learners, tools like Storybird, Adobe Express, Book Creator, or MyStorybook offer
credative entry points. Texts can be combined with images, narrated, or recorded. These tools are
especially useful for introverted learners or those with strong writing skills — offering ways to participate
even outside oral storytelling rounds.

Storytelling thus becomes a space where language development, identity work, and social connection
come together. It achieves what many curricula aim for — and what no worksheet can provide: language
learning as relational experience.

L 2
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ENABLING STORYTELLING
DIDACTIC PATHWAYS IN THE CLASSROOM

Some stories don't arise on command — they emerge in the right moment, when
space, language, and trust align. So how can educators intentionally create that

space?

Biographical storytelling requires more than a worksheet. It needs prompts that
resonate: “My former profession,” “A moment of courage,” “An important decision” —
themes that awaken memory and signal to learners: Your story matters here.

Diverse methods are key: one learner might prefer drawing, another speaking freely, a
third using bullet points. Whether with timelines, story posters, symbolic objects, or
digital audio recordings - the more entry points provided, the greater the
participation. Especially effective: allowing free choice of format — speaking, drawing,
writing, or digital storytelling (cf. Da Silva, Klinger & Méller, 2012).

4 I
PRACTICAL IDEA
Create a “story path” through the classroom - at different stations. In
edch station, a creative task awaits. For example, at station 1, learners tell
about “My first day at work”: What feelings did | have? What went well?
What was challenging? At station 2, “A conversation with a supervisor™
What was it about? How did | prepare? And at station 3, “Successful
teamwork” What did the team do well? What did | learn? Learners
contribute a small memory: a word, a sentence, an image. Those who
wish to share can do so in the plenary or in pairs — others leave a trace
on the path.
| J
CREATING INTERCULTURAL
STORYTELLING SPACES
What does professional success mean to you?” — 7 ~
In some groups, this question is met with silence;
in others, it sparks a burst of stories. Intercultural DIDACTIC IMPULSE
learning begins where differences are not Host a “mini storytelling festival.”
concealed but valued. Storytelling spaces make Everyone brings a personal memory.
this exchange possible: they give voice to what The others listen, ask questions, or give
often remains unspoken - and allow the peer feedback: “That touched me
classroom'’s diversity to resonate. because.” A resonance space
The key attitude: don't smooth over differences - b e wher leaiters. hat only
make them visible and meaningful. Questions proctics; language; = BUL dlsor lsam to
such as “What does respectful workplace Undastond Heworid.
interaction mean to you?’, “When is someone .
! i i Follow=-up tip:
considered successful?”, “What makes a good llect striking sentences or quctes
colleague?”, “What has been your biggest b 9 g
from the stories and turn them into
challenge at work?”, or “What does teamwork posters for the (digital) classroom - as
mean to you?” open up qccess to values, a collective product and visible sign of
expectations, and social norms - without shared diversity.
moralizing. They transform identity from a
challenge into a shared learning resource. N S
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A" ATTITUDE TRUST AnD PROTECTION

CONDITIONS FOR BIOGRAPHICAL LEARNING

Biographical storytelling touches people. It opens spaces — but it also makes us vulnerable. To allow such
spaces to emerge, more is needed than a good topic or a nice ritual. It takes a specific attitude. Not every
story wants — or needs - to be told. And that is okay.

The teacher’s stance is crucial. They are those who listen rather than interrogate foster trust. The process
is driven not by curiosity, but by respect. It is not about gathering biographies, but about voluntarily
sharing them. Silence deserves space just as much as speech.

Safety and data protection are essential. Personal stories should never become just another “good
exercise” — they are an offer. Anonymous contributions, freedom from group pressure, clear rules for how
stories are treated: all of these help protect learners — especially in courses involving trauma or flight.
Didactically, this means: do not demand stories, enable them. Not everything has to be said aloud - some
things can be drawn, recorded, written down, or even deleted.

4 N i N

PRACTICAL IMPULSE T:
"STORIES IN A SAFE SPACE’

Offer a format where participants can
anonymously write down or record a
personal experience - without naming
themselves. These contributions can be

PRACTICAL IMPULSE 2:
"STORY BOX FOR VOLUNTARY SHARING

Participants place memories, experiences,
or thoughts — in writing or digitally — into a
“story box.” The teacher or fellow learners
randomly draw and read them aloud -

collected and, with consent, later used as
prompts for shared writing or speaking.
This creates a respectful environment

without naming the authors. This is
followed by prompts such as: “What moved
me?” or “What common ground do | see?”

where even reserved learners can be part This strengthens anonymity, belonging,
of a shared storytelling culture — without and perspective-taking.
having to expose themselves.
. 7\ J

Reflection prompt for teachers: When have you become a listener in your own classroom — and what
changed as a result? This guestion invites self-observation — and often yields more insights than many
professional development workshops.

TRANSFER: HOW STORIES
ENRICH VOCATIONAL VOCABULARY

“l used to work as d baker — we had to prepare the dough every morning at four o’clock.” A seemingly
simple sentence — yet it opens the door to a world of professional language learning. With every personal
story, vocational terms quietly enter the classroom: oven, shift work, proofing time, hygiene regulations.
Biographical storytelling is not the opposite of vocational language training - it is its catalyst.

Unlike rigid technical texts, contextualized word fields emerge here that are directly linked to learners’
experiences. The relevance is immediately tangible: participants are not talking about “fictional tasks,” but
about real work — about their bodily routines, actions, and emotions. This not only activates vocabulary
but also strengthens linguistic identification.

4 B
DIDACTIC IMPULSE  use personal stories as a gateway to vocational modules. For example,
a learner recounts working in a hotel — from this, the class builds a word field on “hospitality.” The
group then organizes the vocabulary by task, object, or communicative situation. This transforms
technical language into comprehensible, lived language — closely connected to biography and
professional goals. Such contextudlized learning settings promote lasting retention and learner
agency (cf. Grotjahn, 2020). After all, words linked to personal experience are not only
remembered more easily — they are spoken with greater confidence.

. 7
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STORIES THAT sTAY

Perhaps the greatest impact of biographical learning does not lie in the stories
themselves, but in what they evoke between people: a nod, a shared smile, a
moment of recognition. Teaching that enables such moments transcends pure
didactics — becoming a socidl space where language fosters connection and
broadens perspectives.

Creating storytelling spaces supports not only language development but also
learners’ trust in their own voice = and in the attentive listening of others. This is
a quiet but lasting contribution to social inclusion. It does not mean every
lesson needs to become a stage. But it does mean that it is worth offering one
from time to time — with intention, sensitivity, and freedom of choice.

The next step is not a fixed blueprint, but an invitation: Observe the stories
already present in your classroom. Listen for where language falls silent — and
where it begins to grow. And ask yourself: where might a new story begin
tomorrow — and what does it need in order to be told?

-

-

Bibliography

Bamberg, M., & Andrews, M. (Eds.). (2004). Censidering counter-narratives: Narrating, resisting, making sense. Amsterdam:
John Benjamins.

Da Silva, V., & Drawert, H. (2012). Zur linguistischen Analyse biografisch-narrativer Interviews. Interculture journal, n(1e), 167-180.
https://nbn-resolving.org/urn:nbn:de:0168-ssoar-455490

Grotjahn, R. (2020). Kontextualisierung und Aufgabenorientierung im Fachsprachenunterricht. In H. Fehling & C. Riemer (Eds.),
Berufsbezogener DafF-/DaZ-Unterricht. Konzepte - Erfahrungen — Perspektiven (pp.123-138). Stuttgart: Klett.

Otto, A., Widmaier, B., & Dausien, B. {2016} Digital Storytelling als Methode flr IdentitGtsarbeit und sprachliches Lernen. In A.
Otto, B. Widmaier & B. Dausien (Eds.), Biografiearbeit und Digitalisierung in der Migrationsgeselischaft (pp.85-104).
Wiesbaden: Springer VS.

Pano Angelis is a lecturer at IIK Deutschland eV, Institute for International
Communication, teaching funded job-related language courses and courses
for internationally trained healthcare professionals (sponsored by the Federal
Office for Migration and Refugees - BAMF). He studied German philology and
holds an M.A. in literary studies. His teaching focuses on linguistic integration,
intercultural communication, and digital pedagogy. He incorporates narrative
didactics, digital storytelling, and modern approaches such as situated
learning, connectivism, and experiential learning to foster sustainable

cquisition in diverse classrcoms. -

&) proed.com.vn



SVl |

Mastering the Moment: 10 Keys to
Classroom Victory to every educator,
leader, and parent passionate about
shaping the future of learning. Written by
award-winning educator and global
literacy champicn Judy-Ann Green, this
book is both a practical guide and a
heartfelt manifesto for teaching as “heart
work.”

Across four powerful pillars—Holistic
Student Development, Academic
Excellence, Community & Culture, and
Embedding Roots—Judy-Ann distills over
two decades of classroom wisdom,
leadership experience, and cross-cultural
insights into strategies that are as
actionable as they are inspiring. With
inclusivity at its core, this book champions
classrooms where diversity is celebrated,
equity is upheld, and every learner feels
seen, valued, and capable of success.

Whether it's building unshakable student
relationships, sparking academic brilliance
without losing joy, fostering collaboration
between home and school, or drawing

strength from personal reflection, classrooms—it’s about transform R
Mastering  the  Moment  empowers them into spaces where belonging and
educators to lead with empathy, clarity, achievement walk hand in hand, and
and purpose. where every challenge becomes an
opportunity for growth. From the first
page to the last, Judy-Ann’s words
remind us that the moments we master
today shape the lives we touch forever.

This isn't just a book about manag

Order it from

amazon Dr. Le Dinh Bao Quoc
Armazon !

Head of EduVerse

The EduVerse Newsletter is excited to feature an inspiring interview with Judy-Ann Green,
award-winning educator and author of Mastering the Moment: 10 Keys to Classroom
Victory. Discover her powerful insights on building inclusive, thriving classrooms and
explore the four transformative pillars that blend practical strategies with heartfelt wisdom
- empowering educators to lead with empathy, inspire excellence, and turn every

challenge into a moment of victory. d
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Welcome to Ask the Experts, the ultimate column dedicdted to
professional development in the field of education. In this dynamic
THE EXPERTS and ever-evolving field, continuous growth and learning are

paramount. In edch issue, we explore the most commonly asked
topic by interviewing invited experts for their insights, experiences,
and strategies.

w EXCLUSIVE

EduVerse: Welcome to "Ask the Experts,” our exclusive interview series
where we spotlight the voices shaping the future of education. Today,
were absolutely honored to have Ms. Judy-Ann Green with us. She's an
award-winning educator and the author of Mastering the Moment: 10 Keys
to Classroom Victory. With over two decades of global experience, Judy-
Ann is renowned for her practical strategies, deep empathy, and her firm
belief that teaching is truly “heart work.”

In our conversation today, she'll share the story behind her book, the four P :
pillars guiding her teaching philosophy, and her thoughts on leadership, Vo My
resilience, and the needs of today's learners. From leading literacy ' :
programs in the USA and UK to building cultural bridges in the UAE, Judy-
Ann has experienced education in all its forms—but her mission stays the
same: empowering teachers, inspiring learners, and turning every moment
into a chance for growth.

MASTERING THE MOMENT

With JUDY-ANN GREEN

Judy-Ann Green is an internationally acclaimed
educator, speaker, author, and School Advisor whose
transformative impact spans three continents. A recipient
of prestigious awards including Teacher of the Year and
Outstanding Leadership, she has established herself as a
pioneering force in global education across the UAE, USA,
UK, and Jamaica as an IB specialist, Curriculum
Framework Theorist, Pastoral leader, Professional
Development Leader, Literacy Coach, and Master
Teacher. She holds degrees from Wilberforce University,
Wright State University, and Mico University College.
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PART B MASTERING THE MOMENT

Judy-Ann, welcome to the stage! It's fantastic to have you here. Let’s start big. What
inspired you to write Mastering the Moment: 10 Keys to Classroom Victory, and why
now?

Picture this: 'm dashing through Doha Airport—gleaming floors, lush gardens—heading
to a school accreditation, when a voice shouts, “Ms. Denton!” | freeze. Solo travel scares
me; 'm a family girl at heart. And those students from “Ms. Denton” days graduated 17
years ago. | keep walking.

But she's persistent, racing toward me breathless and determined. “Do you recognise
me? You changed my life. | am one of your students from Dayton, Ohio.”

But she's chasing me, breathless: “Do you recognize me? You changed my life. I'm from
Dayton, Ohio.” Time stops, memories rush in. We catch up, swap contacts, part with
tears. After 24 years in education, here's proof our work matters.

Days later, during that same accreditation visit, another educator pulls me aside. “Even
though you've only been here a few days, you have inspired me. | want to do more,
learn more, and be more effective at my craft.”

Lightning strikes. The realisation hits hard that our learning communities are starving -
they are yearning for renewal, for upliftment, and for strategies that actually work.

But here's what kept me awake at night: How could | reignite the "Why" that first called
educators to this sacred profession? How could | restore parents’ faith in the system?
The timing was divine. | finally saw the bigger picture, the way to make a greater
impact, as my hero-dad did.

And so ‘Mastering the Moment’ was born, not just as a professional development tool,
but as a love letter to every educator who needs reminding that they hold the power to
transform lives, one moment at a time.
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“What a moving story—those encounters show the ripple effects. The title is powerful: ~
Mastering the Moment. What does ‘the moment’ mean in today’s classrooms? What
moment were you trying to capture?

‘The moment, is everything, and it's short-lived all at once. When | think about today's
classrooms, it's those split seconds changing a student's path—where connection sparks,
learning clicks, they feel seen.

At the beginning of every school year, | make it a priority to reach out to each students’ parent
who will be in my care. That phone call, that first contact - that's a moment. It's me saying, “I
see you. You matter to me before you even walk through my door.” In those few minutes, | am
already building the foundation for everything that will follow (I provide several examples in
my book).

But ‘Mastering the moment’ goes so much deeper than that initial contact. It's about
recognising that every single interaction we have with our students is an opportunity. When a
child walks into my classroom, frustrated from something that happened, how | respond to
that moment - whether | dismiss it or lean into it with compassion - that shapes their entire
day, maybe even their entire relationship with learning.

The word ‘Mastering” isn't about perfection or control. It is about intentionality. It is about
making every moment count because | know how precious they are. It is paying attention to
the small things that others might overlook - the way a quiet student finally raises their hand,
the spark in a teacher's eyes when a concept clicks, and the student who needs just a little
extra encouragement to keep going.

For educators, ‘The Moment'’ is about taking care of our own health and well-being because
we cannot pour from an empty cup.

In today's fast-paced world, with all the distractions and pressures our students face,
‘Mastering the Moment,” means being fully present. It means planning intentionally for success
- not just academic success, but human success and future success. Because ultimately, that
is what education is about. It is about helping young people become the best versions of
themselves, one moment at a time.

X
That's heart work. That's seeing beyond the surface
behavior, beyond the teést scores, beyond the difficult
moments, and recognising the incredible potential in every
single child. ,
Judy-Ann Green
.

That intentional heart shines. You call teaching “heart work”—how did that shape the book [
for teachers, parents, and leaders in today's complex world?

Teaching has always been heart work for me, but I'll never forget the moment this truth
embedded into my core philosophy. | was mediating a meeting where a teacher was being
exceptionally hard on a student, focusing only on their failures and behavioral issues. After
that meeting, we sat down to reflect, and | shared a mantra that has proven the key to win-win
outcomes with parents, teachers, and students: “We must seek to look at students not as they
are, but as what they will become.” Three weeks later, she whispered, "Ms. Green, it worked.”

That's heart work. That's seeing beyond the surface behavior, beyond the test scores, beyond
the difficult moments, and recognising the incredible potential in every single child.
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Research vdlidates it powerfully. Daniel Goleman's emotional intelligence work shows 1Q alone isnt
enough; we need self-awareness, regulation, empathy, and relationships for true success. It's
revolutionized education, with thousands of schools worldwide embedding social-emotional learning.

When | penned this book, | knew | was writing for three distinct groups, each navigating their own
emotional landscape. Teachers' EQ profoundly affects student engagement and performance. Parents
universally want their kids to thrive—I tap into that. For leaders, building these skills can transform school
cultures for the better.

This heart work infused every page, because evidence confirms what my soul knows: When we lead with
our hearts, when we see potential instead of problems, when we respond with compassion instead of
punishment, when we choose connection over compliance, we create the conditions for true
transformation and win-win solutions. This, | believe, is not soft pedagogy; it's the hardest, most vital work,
backed by research equating emotional intelligence to cognitive ability for lifelong success.

THE FOUR PILLARS

Moving on to the structure of your book—it's built around four meaningful pillars. Could you
walk us through why these four emerged as the most essential for building a thriving
classroom, and maybe share what they mean to you personally?

These four pillars did not emerge from theory or textbooks - they were born from my soul,
shaped by every classroom that | have stepped into across three continents, every student
whose eyes | have looked into, every moment of triumph and heartbreak that teaching and
leading unveil.

Reflecting on my journey, | realize they were always there, waiting to be uncovered. Theyre
universal truths I've found, whether in bustling urban schools or quiet rural ones, with students
speaking English as their first or fifth language. The first pillar grew from seeing kids light up when
truly seen and valued. The second from digging deep for strength | didn't know | had, then
teaching students to do the same. The third crystallized realizing every culture, background, and
story is a gift that enriches us dll. The fourth became clear when | understood creating safe
spaces isn't just good practice—it's sacred.

Personally, these pillars kept me grounded when | was thousands of miles from home, teaching
in unfamiliar systems. They reminded me that beneath all our differences, children everywhere
need the same things: to be understood, to feel capable, to belong, and to know their teacher
believes in them. These are not just educational strategies for me - they're the values defining
me as a human, educator, and shaper of young minds in this diverse world.

Every classroom | have entered has taught me something new about these pillars, but their
foundation remains constant: love, respect, hope, and the unwavering belief that every child can
thrive when we create the right conditions for their growth.
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The term “alma mater” is a Latin
phrase that literally means
“nourishing mother.”

In modern English, it refers to the
school, college, or university
someone graduated from or
once attended.

That's beautifully said—those pillars feel so alive through your
experiences. Starting with Pillar I: Holistic Student Development, you
focus on emotional intelligence and relationships. Why is this the
foundation for classroom victory in your view?

You cannot teach a child you don't know, and you can't reach a heart
you have not touched. That's why Pillar 1 begins with the whole child -
academic success is impossible without an emotional foundation and
genuine relationships.

| named it after my alma mater, Wilberforce University, where | first
learned—away from home—what it means to be truly seen and
nurtured as a complete person. Wilberforce didn't just educate my
mind; it cared for my spirit, dreams, struggles, potential. The
relationships there showed me learning thrives when we address the
whole person, not just intellect.

That became my classroom blueprint. | see what my professors at
Wilberforce saw in me - not just a student to teach, but a whole
human to understand, encourage, and empower. Every child walks
into our classrooms carrying their joys, their fears, their home
experiences, and their cultural richness. We cannot compartmentalize
learning from living.

Building relationships is not just the nice thing to do - it's the necessary
thing. When kids feel safe, seen beyond test scores, welcomed fully,
real learning begins. That's when victory happens.

Wilberforce taught me that education at its best is transformational,
not just informational. That is why this pillar comes first - because
everything else we do in education builds on this foundation of
relationship, understanding, and caring for the whole child.

20| gﬁ(wverse 22

| love how your personal roots weave in—it's inspiring. Pillar 2 is about
academic excellence, blending rigor with connection, like your BEAM strategy.
How do we help students shine academically without losing their spark?

Academic excellence without losing the spark - that's the delicate dance every
educator must master. Over ten years ago, when | developed the BEAM strategy
to intentionally embed literacy skills throughout the school, | was not just thinking
about test scores. | wanted to ignite that fire in students’ eyes when they redlize
they can soar academically.

Rigor and relationship must dance together - you simply cannot separate them.
| named this pillar ‘The Mico’ after the teacher's college that taught me a
transformative truth: high expectations paired with high support ignite
classroom magic. Students don't lose their spark from challenge - they lose it
when we make them feel like failures or when learning feels disconnected from
their hearts and souls.

| wrote this book to share practical strategies from my years, not to overwhelm
educators with modern theorists or lengthy methodologies, but encouraging
parents, teachers, leaders to keep standards high for growth and thinking, while
joyful and meaningful.

The secret is intentionality: When we deliberately embed literacy skills across
subjects, connect academic content to students’ lives, celebrate their thinking as
much as answers - that's where transformation happens. We're building
confident learners who believe in their brilliance, not just boosting scores.
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That balance sounds transformative. Pillar 3: Community and Culture focuses on
communication and belonging. From your experience, how can schools foster a culture where
parents, teachers, and students co-create success?

It truly takes a village, and | have learned that
the most powerful educational
transformations happen when we stop
operating in silos and start co-creating
success together. Pillar 3 emphasises building
a supportive, inclusive environment where
students, teachers, and families feel valued
and engaged. Why? Strong relationships and
culture are the foundation for all we achieve.

The magic happens when we shift from talking
to parents to talking with them, when we invite
families into the learning process as partners
rather than spectators. | have seen schools

much as a teacher's expertise, where students
feel safe to bring their whole selves - their
culture, their language, their experiences - into
the classroom without fear of judgment.

Creating this culture requires intentional effort.
It means hosting conversations that matter,
celebrating the diverse backgrounds that
make our communities rich, and ensuring
every voice has a place at the table. Building
authentic relationships and belonging lets
everyone thrive.

The village is not just about having more

hands to help; it's about having more hearts

transform when they create spaces where a ! X i3 e
invested in every child's success.

parent's wisdom about their child is valued as

Teaching demands that we show up with our whole selves
- our vulnerabilities, our sfrengfhs, our capacity for
gromh- effective feaching flows from auvthentic human
connection. (...) It is what turns a job into 2 calling, a
classroom into 2 community, and a lesson into a life-

changing moment.
Judy-Ann Green

So true—that sense of shared investment changes everything. Finally, Pillar 4:
Embedding Roots includes heartfelt reflections and personal stories. Why include
them, and what do they reveal about teaching’s human side?

The final pillar, Embedding Roots, is close to my heart because it is a reminder of why
teaching is one of the most rewarding professions. | chose to include personal stories
not to seek personal acclaim, but to spark dialogue that remarkable teachers change
lives through our profound humanity.

They reveal the raw, beautiful truth about the impact of teaching - that behind every
lesson plan, every strategy, every moment of triumph or struggle, there is a human
being who chose to dedicate their life to nurturing the future generation.

The purpose is to inspire educators to be intentional about being present and in tune
with the deeper calling of our profession. Teaching demands that we show up with our
whole selves - our vulnerabilities, our strengths, our capacity for growth- effective
teaching flows from authentic human connection.

The human side of teaching is what makes the difference. It is what turns a job into a
calling, a classroom into a community, and a lesson into a life-changing moment.
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ENPERIENGE, REFLEGTION, AND LEGAGY

The world our students are growing into is vastly different from the one we prepared for. In
your view, what do learners need most, not just to succeed, but to live meaningfully?

Oh, when | think about the world they're inheriting, my heart breaks and soars at the same
time. They're entering a reality where Al can write essays, jobs disappear overnight, and
solutions to massive challenges aren't even imagined yet. But after decades in this work, I've
learned they don't just need to adapt—they need to shape it with purpose.

Yes, they need the technical skills. The research shows that critical thinking, reasoning, and
problem-solving skills, along with the ability to use technology and conduct research, are
essential for the future. But meaningful living demands deeper "soul skills"—staying human in
a digital age. Emotional intelligence to navigate relationships across cultures, wisdom to cut
through noise, compassion to bridge divides, resilience to rise from setbacks.

Business and industry are providing a very clear message that students need graduate skills
to navigate spaces effectively. Therefore, what do students need most? They need the
wisdom to discern truth from noise, compassion to bridge divides, and resilience to bounce
back from setbacks that will inevitably come.

As educators, our responsibility is profound—to equip them fully. So | ask: When your students
leave your classroom for the final time, will they carry with them everything they need to not
just survive, but to thrive and heal our broken world?

That's a powerful call to action. In your work, cultural awareness and inclusion aren’t just
buzzwords—they're lived values. How can teachers bring those to life in increasingly diverse

classrooms?

Cultural awareness and inclusion become
lived values when teachers recognise that
teaching is an intentional act requiring
genuine preparation. Every year, no matter if |
have one class or five, whether leading
pastoral care or teaching, | study student files,
talk with previous teachers, memorize hames
and one personal fact before day one. It's my
way of whispering, “You matter” before we
meet. During the first week, students write
down one fact about themselves, their goals
for the year, and how | can support them-
creating authentic connections that guide our
entire journey together.

This intentional approach  transforms
classrooms into sacred spaces where every
student feels seen, heard, and valued. | use
culturally responsive content where students
see themselves reflected in what we learn,
carefully vetting materials and designing
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assessments that honor their diverse
experiences. When teachers actively listen to
students’ stories and create space for
multiple voices, we don't just teach subjects,
we heal souls and build bridges.

Here are my proven strategies: Learn every
student’s hame beforehand; use culturally
responsive teaching materials; create
inclusive assessment practices; build
authentic student-teacher connections;
and honor diverse religious and moral
values.

Whether | am leading as a pastoral
coordinator, literacy coach, or IB coordinator,
the principles remain the same. The question
is not whether we can afford to do this work;
it's whether we can afford not to. Every child
deserves to walk into a classroom knowing
they belong. Will you be the teacher who
makes that happen?
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Those strategies feel so actionable and heartfelt. Your career's been a journey—from
literacy coach to pastoral leader, curriculum designer to international advisor. Looking
back, what was your most transformative moment as an educator?

When | look back at my journey, one moment stands out as absolutely transformative - my
tenure at Richard Allen Schools. This is where everything changed for me, where | truly
understood what it means to be seen, nurtured, and believed in.

Dr. Jeanette Harris spotted me as a student at Wilberforce and made a decision that would
alter the trajectory of my entire career - she hired me. But more than that, she poured into
me and nurtured my talent in ways | did not even know | needed. Under her guidance,
alongside Dr. Mcintosh and Dr. Michelle Bozeman, | experienced what true educational
leadership looks like. No professional development was too expensive, no job shadowing
opportunity was off limits - | was trained, guided, and groomed for success with an
intentionality that took my breath away.

These leaders saw potential in me that | could not see in myself. They invested in my growth
not because | was perfect, but because they believed in what | could become. By the time |
migrated to the UK, | carried with me years of rich experience - from being a Writing
Committee Member for the Ohio Department of Education to countless other opportunities
that had been placed in my path.

That transformative moment taught me that great educators aren't just born - theyre
cultivated by other great educators who are willing to invest deeply in their growth. This is
why | have dedicated my career to doing the same for others, because | know firsthand the
power of being truly seen and developed

What an inspiring legacy of mentorship. You often talk about resilience and reflection.
How have you kept your heart open and spirit strong amid leadership pressures and

constant change?

There's something sacred in those quiet mornings before the
world stirs. | rise daily to watch the sunrise—its magic reminds
me of hope, new beginnings, beauty amid chaos. It grounds me
for whatever challenges the day might bring.

My morning routine has become my lifeline. | read a psalm,
letting The Word speak to my heart, then | pray - not just for
myself, but for the students, the teachers, the families whose
lives | am privileged to touch. There's something powerful about
starting the day connected to something greater than myself.
Then journaling with mint tea—no sugar, just pure clarity—as |
pour thoughts out.

This routine is intentional soul care. Through all the pressures of
leadership, overwhelming organisational changes, doubts
about my impact - these morning rituals have kept my heart
open and my spirit strong. They remind me that leadership isn't
about having all the answers; it's about staying connected to
my purpose, my values, and my why.

The journaling especially, has been transformative — my happy
place. | started journaling daily again when Dad — my hero, was
laid to sleep. It's my healing journey.. When | write, | process not
just what happened, but what | learned, what | have been
blessed with, how | grew, and where | need to improve. It
activates my mind for learning, through daily intentional
planning.

JUDY-ANN GREEN
FoOUNDER & CLo oF
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That quiet reflection time has taught me that resilience is not about being tough, mean, or about me - it's
tenderness to keep caring, wisdom to grow, faith to believe in education’s power to change lives.
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GLOSING IHOUGHTS

Before we close, we'd be remiss not to acknowledge a powerful force in your journey—your
father, Joseph Nathaniel Denton. His belief in words and people sparked your passion for
writing and teaching. In Mastering the Moment, you dedicate it to him, honoring his profound
mark. Judy-Ann, | know he's your true inspiration—we can't thank him enough for bringing
you into this world. Anything special you want to share about him?

My Dad had this incredible gift — he could see
the value in people that others overlooked. He
taught me to be present, to really see people,
to understand that how | show up in the world
matters more than any title | might hold.

So much of my leading, teaching, writing,
coaching—even interacting in service—comes
from his quiet strength, deep value for people.
He never announced goodness; it just flowed
from him naturally.

What moves me most about his legacy is
something he lived by every single day: “Do
good, even when no one is watching. The
good you do will follow you and your
generation to come, as well as the bad. You
choose.” That simple truth has guided every
decision that | have made in my career. When
| am alone in my office making curriculum
decisions, when | am leaving early to have
morning classes to aid my students, when |
am having that difficult conversation with a

struggling teacher, | hear him on integrity as
doing right because it's right, knowing "My
gifts will always make room for me.”

My Dad held my hand and spoke greatness
into me, but he did not do it just for me - he
did it for an entire village. Whether he was
buying uniforms for struggling families, quietly
paying college fees for deserving students, or
leaving the finest yams, bananas, plantains,
and potatoes at front gates for those in need,
my father embodied what it means to lift
others up. | watched a humanitarian in action
- a man who saw every person as worthy of
dignity, care, and hope.

His belief didn't just spark my passions—it
shaped me. Every strategy, reflection, insight
carries his DNA of love, respect, belief in
potential. That's the legacy | continue, the gift
for every educator reading this. | am Joseph
Nathaniel Denton's daughter.

Your book is truly a gift, shaped by experience and love. If there's one message you hope
lingers with every reader—teacher, parent, or policymaker—what would it be?

If there's one message | hope burns itself into
the heart of every reader, it's this: be
intentional in every moment.

Intention transforms everything. It turns a
simple ‘good morning’ into a connection, a
lesson into a life-changing experience, and a
classroom into a community where every
child knows they matter. When you are
intentional, you are not just teaching - you're
building dreams, nurturing souls, and creating
the conditions where miracles happen.

As | shared in this book, “Building strong
relationships with students is essential for
wellbeing, ensuring a safe learning
environment, and boosting academic
achievement.” This is not just educational
theory - it's the heartbeat of real change.
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 Start with the whole child: You cannot teach a child you don't know, and you
cannot reach a heart you have not touched; academic success is impossible
without an emotional foundation and genuine relationships.

e Academic excellence: Intentionally plan lessons and learning experiences that
ignite that fire in students’ eyes and teach graduate skills to equip them for the
world.

* Build supportive, inclusive environments: Strong relationships and positive
school culture among students, teachers, parents, and the broader community
become the foundation for everything else we want to achieve in education.

+ Embed roots for lasting impact: When we approach learners with genuine love,
believe in their potential, and create safe spaces where they can grow, we are
planting seeds for tomorrow that will impact the world. Yes, how we nurture this
generation will determine our collective future.

« Live cultural awareness and inclusion: Make every student feel seen and valued
by intentionally learning their names, stories, and backgrounds, using culturally
responsive teaching to create sacred spaces where all belong.

e Act with intentionality in every moment: Be intentional in your next
conversation, lesson, and policy decision because somewhere, a student is
waiting for you to see them, believe in them, and help them discover the
extraordinary person they are meant to become.

* Answer the call to Mastering The Moment: That student needs you to master
this moment. Will you answer the call to transform lives one interaction at a time?
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CULTIVATING INTERGULTURAL UNDERSTANDING
AND COMMUNITIES OF BELONGING

LEADERSHIP FOR INCLUSIVE
GLOBAL EDUGATION

Sarah Kupke

4 NURTURING INTERCULTURAL UNDERSTANDING
IN INTERNATIONAL SCHOOLS

In our increasingly interconnected world, international education plays a vital role as a bridge
between cultures, fostering mutual respect, understanding, and inclusion. International
schools are not just places of academic learning; they are communities where individuals
from diverse backgrounds come together, shaping the next generation of global citizens. Our
vision and responsibility in international educaton is to cultivate inclusive learning spaces

where students and educators engage in meaningful intercultural learning. Belonging
extends beyond mere acceptance. True belonging thrives in environments where differences

dare valued, and woven into the fabric of school life.
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Today's global political climate places many international schools in a complex
intersection: they face being both champions of diversity and inclusion, and yet
increasingly scrutinised under accusations of promoting “woke” agendas. The vqlues..............,

of compassion, empathy, and equity that underpin intercultural understanding are -:
sometimes mischaracterised as ideological threats rather than educational
necessities. This tension has placed some international schools in a position where
efforts to foster belonging and celebrate diversity are sometimes viewed with
suspicion or are politicised. Yet, creating inclusive learning environments is not about S
exclusion or division; it is about acknowledging the full humanity of every student and “Woke agenda”
educator. In an era marked by cultural polarisation, global migration, and identity- Eseg ;:”;m_;‘fiz
based conflict, the ability to navigate differences with curiosity and care is not e
optional. It is essential. International schools have a responsibility to work with young Justice initiatives
people to center intercultural understanding and equitable practices. This is not “"‘ej di"ersiig
about favouring some identities over others, but about ensuring that all members of a mﬁ’g;@n’ w;;ch
school community feel seen, valued, and empowered to contribute. By leading with they feel are too
integrity and clarity, international schools can embrace their role as cultivators of | Poftieal or go foo
inclusive global citizenship. S

In her book “Teaching and Learning for Intercultural Understanding:
Engaging Young Hearts and Minds,” Debra Rader (2018) characterises
TEACHING AND LEARNING ror intercultural understanding as both a disposition and a competence. As
1 1 a disposition, it embodies a mindset that includes beliefs, values, and
attitudes such as appreciation and respect for diversity, compassion,
curiosity, open-mindedness, and a commitment to human rights. As a
competence, it encompasses knowledge and understanding of cultures,
languages, beliefs, identities, and global issues, along with skills like
communication, intercultural awareness and sensitivity, critical thinking,
problem-solving, resilience, and adaptability.

Debra Rader further elaborates that intercultural understanding involves
engaging with and building relationships across cultures, requiring
willingness and ability to interact positively and respectfully with others,
appreciating both differences and commonalities. She emphasises that
developing intercultural understanding is a conscious choice that
demands commitment, attention, and action, and is cultivated through
lifelong learning.

4 CHAMPIONING INCLUSIVE COMMUNITIES

At the Educational Collaborative for International Schools (ECIS), we are®@--
committed to fostering belonging through initiatives that challenge biases,
promote equitable practices, and empower educators to lead with cultural
awareness. Collaborations with other inclusive organisations (The International
s=es|..-@ School Anti-Discrimination Task Force) enable educators to exchange
knowledge, adopt best practices, and drive systemic change. The collective
impact of this work reaches far beyond individual schools, contributing to a
broader global aspiration for equity in education.
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4 UNDERSTANDING IDENTITY IN A GLOBAL CONTEXT

Creating inclusive schools begins with a deep exploration of identity. Educators play a crucial
role in guiding students to understand their own cultural backgrounds while fostering respect
for others. Identity is multi-dimensional, shaped by factors such as nationality, ethnicity,
gender, language, and socio-economic status. Inclusive schools provide safe spaces where
both students and educators can explore their identities, express themselves authentically,
and appreciate the rich diversity of their peers.

Professional development opportunities and curriculum integration are essential tools for
identity exploration. Schools that actively incorporate cultural storytelling, diverse literature,
and personal narratives into their teaching practices help students connect with their own
identities while broadening their perspectives on the world around them.

4 ALIGNING SCHOOL VALUES WITH INCLUSIVE PRACTICES

The core values of an inclusive school reflect a deep commitment to equity and intercultural
understanding. But stating a dedication to inclusion is not enough — schools must actively
integrate these values into policies, curricula, and everyday interactions. This requires
intentional efforts to ensure fair representation in leadership, unbiased hiring practices, and
equitable access to educational resources.

Embedding intercultural values into the school culture means revisiting recruitment strategies,
disciplinary policies, and extracurricular opportunities to ensure they promote diversity and
equity. Schools that regularly assess their commitment to these principles create
environments where every individual feels a genuine sense of belonging.

4 CONFRONTING BIAS AND EXPANDING PERSPECTIVES

Bias, both conscious and unconscious, influences classroom dynamics, teacher-student
relationships, and peer interactions. In schools that honour intercultural understandings,
educators engage in ongoing learning to recognise and address these biases, ensuring that
all students receive fair and supportive learning experiences. Such schools implement training
programs that encourage self-reflection, foster open discussions on prejudice, and equip
teachers with strategies for equitable teaching practices. This is an ongoing process of growth
that demands humility, empathy, and action. Confronting biases is not about assigning
blame; it is about recognising systemic patterns and taking steps to create more inclusive and
culturally responsive educational spaces.




4 RECOGNISING PRIVILEGE AND POWER DYNAMICS

Privilege plays a significant role in shaping educational experiences, influencing
who has access to opportunities and whose voices are amplified. International
schools, in particular, operate within a complex landscape where privilege
manifests in various forms: language fluency, citizenship status, socio-economic
background, and more.

pemermsesnnnnen @ Or, Emily Meadows' International School Wheel of Safety and Belonging provides a

RLLLLEIELECEEELECETELELLTTIETM

valuable framework for examining privilege and marginalisation in school
communities. By addressing these power dynamics openly, educators can take
meaningful steps toward creating equitable opporrtunities for all students.

crenshaw's (1991) groundbreaking work in exploring the concept of intersectionality
reminds us that identity is multifaceted. A student’s experience is shaped by the
interplay of race, gender, ability, and socio-economic status, among other factors.
Schools that adopt an intersectional approach create more nuanced support
systems, ensuring that students with intersecting marginalised identities receive
the recognition and advocacy they need.

4 BUILDING A CULTURE OF ADVOCACY AND ALLYSHIP

Intercultural understanding for belonging is not a passive ideal. It requires active
commitment from educators, students, and school leaders. Moving from being a
bystander to an upstander means having the courage and compassion to
challenge discriminatory behaviors, address microaggressions, and advocate for
equitable policies, in contructive ways. Schools that nurture a culture of allyship
empower individuals to stand up against injustice and support marginalized
communities.

Programmes such as peer mentoring, student-led diversity initiatives, and social
justice groups provide platforms for students and educators to work together in
fostering inclusion. Schools that have implemented initiatives encouraging
students to take on leadership roles in promoting cultural awareness and equity
also support and empower student-driven change initiatives. By equipping young
people with the tools to engage in courageous conversations, schools cultivate a
culture of global citizens who are not only culturally competent but also actively
committed to social justice.

Narratives have the power to bridge cultural divides, offering insight into lived
experiences and fostering empathy. When educators and students share their stories,
they create connections that transcend stereotypes and assumptions. Schools can
integrate storytelling into their curriculum through literature, personal reflection exercises,
and student-led initiatives that celebrate diverse perspectives.

Encouraging students to explore and share their cultural backgrounds fosters a deeper
appreciation for the complexities of identity. This, in turn, strengthens community bonds
and cultivates an environment where all voices are heard and valued.

\

STORYTELLING AS A PATHWAY
TO UNDERSTANDING

/

\=) proed.com.vn

&){wverse 27 ]



A COLLECTIVE COMMITMENT
TO INCLUSIVE EDUCATION

Creating schools that exemplify intercultural belonging requires sustained
effort and collaboration. It demands that we examine our own
perspectives, challenge ingrained biases, and take proactive steps toward
equity. When educators commit to fostering environments where diversity
is celebrated and inclusion is embedded into daily practice, they lay the
foundation for a future where all students thrive.

At ECIS, we are dedicated to continually striving for equity and belonging.
Through collective action, intentional leadership, and an unwavering
commitment to intercultural understanding, we can create schools that
truly reflect the diverse world in which we live.
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UNDERSTANDING

THE SEVEN
LEARNING STYLES

AND CRAFTING LESSONS FOR THEM

Tom Simms

Many things contribute to a top-notch classroom experience. Well-thought-out lesson plans,
good communication skills, and excellent teaching techniques are great ways to make that
hour in the classroom successful. However, when it comes to planning and delivery, it is
important to note that there is no one-size-fits-all approach.

Each class is composed of different students with their own learning styles. Learning styles
are the ways of understanding new information. Everybody has their way of learning and
some methods can be very unique. However, there are seven established styles: visual,
auditory, linguistic, kinesthetic, logical, social, and solitary. Each of these brings different
challenges, and adapting to them is crucial. Therefore, teachers must gain key insights into
different learners and adjust their techniques accordingly.
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LEARNERS

Visual learners learn best through observation and readlia.
They are often good at map and diagram reading and
can retain and pinpoint specific details of visual
materials. They dlso have vivid imaginations that help
them picture concepts, situations, and scenarios.
Furthermore, visual learners are usudlly creative and lean
towards hobbies such as painting and model making.

When teaching these learners, educators should use
materials such as printouts, images, and real-life items.
These engage visual learners and allow them to recall
information more easily. Such materials can also be used
for classroom games and activities. For example, students
could pass an item around until the teacher says stop,
and then whoever is holding it could spend a minute
talking about it.

Visuals that students can touch, hold, and pass around
the class are a great way to stimulate these learners.
However, teachers should also use the board. Better still,
many classrooms now have technology such as monitors
and smart boards. Teachers could provide internet
images, power points, and videos. These will help visual
learners grasp the information more effectively and
create a more captivating learning experience for them
and their peers.

AUDITORY

LEARNERS

While visual learners prefer observation, auditory
learners learn by listening. They favor verbal instructions
and often have a good memory for spoken word. These
learners are usually partial to music and tend to learn
words from songs more than other learners. When in
class, auditory learners enjoy reading out loud and often
excel in oral presentations and storytelling. They also
enjoy class discussions where they can tackle problems
and challenges.

There are plenty of techniques to try when teaching
auditory learners. One of the best is repetition (when
they hear information repeatedly and then restate it).
Teachers can further this technique by asking concept
check questions on the information. In addition to
reiterating information to their teachers, these learners
should also have opportunities to work with their peers.
Students could work in small groups, source information,
and devise a presentation together. This way, they can
hear different perspectives and discuss ideas, which
helps them retain information and learn effectively.
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LINGUISTIC
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Like their auditory counterparts, linguistic learners learn well through spoken word. However,
they can also learn well through the written word too. Their ability to understand information
through different mediums and knack for commmunication are distinct traits among such
learners. These skills appear in both the classroom and their professional lives as they usually
gravitate toward careers such as journalism and copywriting.

When teaching linguistic learners, teachers should use a variety of verbal techniques. For
example, have the class read together first, then have the students write different ideas about
the text. Next, they could present their ideas to the class and have d round of Q&A afterward.
Another good activity is to have students write a script based on the topic, which they then
act out with a partner. These tasks not only provide different learning dimensions but make
use of multiple skills. They also bring more creativity to the classroom, making it a more fun
and engaging learning environment.

Linguistic learners often enjoy group work, and there are many different ways educators can
fit this into their lessons. Teachers could present keywords and ideas and allow students to
discuss them together. Teachers could also provide quizzes where students can work in
groups and discuss answers. Alternatively, students could do quizzes individually and discuss
and debate answers afterward (either in groups or as a class). These are great ways to
stimulate linguistic learners, allowing them to use their communication skills and collaborate
with their peers.

KINESTHETICH

Kinesthetic learners learn best through physical activities. Unlike most other types of learners,
they prefer to be active rather than reading and writing about things. These learners tend to
have good hand-eye coordination and excellent muscle memory. Kinesthetic learners are
also known for their high energy levels and eagerness for experimentation.

Teaching these learners can be challenging, but there are several techniques that work well.
One of the best ways to stimulate these types of learners is by using physical exercise,
allowing hands-on experience, and using movement to answer questions. Students could
jump in place to give an answer or have steps and gestures for words and numbers. Little
quirks like these make the lesson more engaging for them, improve attention, and increase
brain activity. A further way to stimulate kinesthetic learners is to give them physical
challenges. Puzzles and model kits increase memory and concentration while allowing them
to work with shapes and objects.
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LOGICAL

LEARNERS

Logical learners are known for their use of mathematics and reasoning. They are often
good at recognizing patterns and making connections and are known for their analytical
approach to tasks and challenges. These learners prefer to examine situations, devise
solutions, and often have a systematic approach to problem-solving. Their skills often
give them an edge in core subjects like science and maths and lead them to excel in
careers like programming, analytics, and finance.

Keeping logical learners stimulated often demands more challenging tasks. Debating,
finding and solving problems, and distinguishing facts from opinions are all good
options. However, one way to really challenge these learners is to provide critical thinking
exercises where they can interpret abstract information. Teachers could give articles or
research papers that they have to summarize. Then, to stretch them further, get them to
provide facts and statistics to accompany their findings. Such tasks allow them to
decipher and recapitulate information, which makes good use of their skills.

LEARNERS

Social learners often enjoy communicative activities and group work. They like to
brainstorm, collaborate, and work on tasks in teams. They are also known to be vocal and
inquisitive and tend to be good listeners. Social learners’ skills prove assets in both school
and their professional lives. They often thrive in careers that involve working with people,
such as youth services and mental health counselors.

Some of the best activities for social learners are sharing stories and class discussions
where students can bounce ideas off each other. These allow them to interact with their
peers and actively engage with the lesson content. Keeping social learners engaged
often calls for more creative practices as well. There are many options here, but role play
is undoubtedly one of the best. Students could work in pairs and devise a script based on
the lesson content, which they act out in front of the class. It could be a job interview, a
sales and marketing piece, or discussing plans for an event.

Along with discussions and role play, group projects are also ideal for social learners.
They could work in small teams where they research information together and devise a
presentation for the class. Such projects could be a book report, a product, or even a
student film. Collaborating on such assignments is ideal for social learners as it allows
students to share knowledge and enhance their social skills while learning.
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LEARNERS

In contrast to social learners, solitary learners prefer to self-study and work alone. These learners are
known to be very independent, self-motivated, and in tune with their thoughts and feelings. They usually
dislike crowds and seek solace in quiet places where they can focus. Solitary learners are also known to
be introspective and often spend time reflecting on their work and refining their ideas.

The best way to provide a quality learning experience for these learners is by setting individual tasks and
challenges. Some good examples are reading, journaling, and brainstorming alone instead of in groups.
Another go-to activity is individual projects. Students could choose a topic assignment, study and
prepare alone, and then present their work to the class. These are good ways for solitary learners to
develop their knowledge and discover their strengths.

Along with independent work, self-management tasks are good for solitary learners. Goal setting,
monitoring their progress, or devising a daily timetable are excellent additions to their learning endeavors.
They could work on such tasks by themselves but discuss them with their teacher once a week, where
they can hear feedback and suggestions. Self-management tasks not only provide solo projects but
allow students to feel more in control of their learning and development. On top of that, such tasks also
improve motivation and teach accountability.

N "IV

f—r—r I'(' ACC .
DIFFEF W EARNING STYLES

When it comes to any class, it is essential to Identify different learning styles and tailor lessons
accordingly. Doing so mainly comes down to intuition and being able to read the room. However, there
are a variety of methods educators can use to assess their pupils. For instance, observing students closely
during the early weeks of the school year. This way, teachers can analyze different styles and how their

students respond to varying techniques. Teachers also could gauge learning preferences through class
discussion. With a new class, teachers could ask students about different ways of learning and note down
some of their ideas.

Once teachers know the different learning styles in their classes, the next step is devising different
strategies for their lessons. Each class will have different learners, and teachers will need to apply multiple
techniques. For example, with a reading exercise, the class could read together for the social learners and
then read in silence for the solitary ones. Along with different teaching practices, students should be
allowed more independence in class. Say for a project, students could decide to work in groups, pairs, or
alone. This way teachers will be able to touch on many different learning styles, ensuring all students get
the most out of their lesson.
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Identifying different learners and applying the right methods can certainly be
challenging, but it is also one of the most rewarding aspects of teaching. For
today’'s educators, this is not optional—it is essential. Developing the ability to
recognize diverse learning styles and respond effectively takes time, reflection,
and consistent practice. Yet, with the right mindset and willingness to adapt,
teachers can truly excel in creating dynamic, inclusive, and impactful lessons.

When educators invest in understanding how each learner thinks, feels, and
engages, they empower students to thrive—not just academically, but also
socially and emotionally. Meeting these varied needs ensures that every
student experiences learning as meaningful, personalized, and transformative.

In short: learn the styles, choose the modes, and deliver not just a lesson, but a
learning experience that inspires, motivates, and equips students for success.

N
Learn the styles, choose the modes, and deliver not
just a lesson, but a learning experience that inspires,
motivates, and equips students for success.
Tom Simms
J
Tom Simms is an experie educator and freelance writer based

in Ho Chi Minh City, Vietnam. Since relocating there in 2017, Tom has
taught English in schools, language centers, and online, gaining
valuable insights into diverse learning environments. With a passion
for writing, he has recently expanded into freelance work, penning
articles on travel, history, and education.
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INCLUSIVITY

When a flower doesn't bloom, you
fix the environment in which it
grows, not the flower.

Alexander Den Heijer
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Two years ago, EduVerse was just a seed of an idea — a space
where educators could come together, not only to share
knowledge but also to dream, innovate, and shape the future of
learning. Today, looking back, | am filled with pride and gratitude.
EduVerse has grown into a vibrant global community of nearly
7,000 educators, made by educators, for educators. It is proof
of what we can achieve when passion for education meets
collective purpose.

In these two years, we've never stood still. EduVerse has
continued to evolve with fresh, future-forward initiatives — from
launching our world's first Al-hosted podcast, to organizing the
global Edu361 Expo, the first 48-hour nonstop virtual education
summit in a 3D immersive space. Each milestone has been a step
closer to our vision of creating a world where educators are
empowered, connected, and inspired to make learning more
meaningful for the next generation.

None of this would have been possible without the tireless
contributions of our amazing contributors, speakers, writers, and
volunteers. Your dedication, creativity, and belief in this vision
have breathed life into EduVerse, making it not just a platform,
but a movement. To every person who has shared an article, led
a session, or simply encouraged others to join — you are the
heartbeat of EduVerse.

As we celebrate this 2nd anniversary, | invite you to continue this
journey with us. Join, share, and bring along a fellow educator.
Let’s keep learning, innovating, and building the future of
education — together.

With gratitude and hope,

Le Dinh Bao Quoc (Ed.D.)
Head of EduVerse
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At the heart of EduVerse are our incredible contributors—educators, writers,
presenters, and visionaries from around the world who generously share their voices,
ideas, and stories. Your passion and dedication breathe life into every issue,
reminding us that education is-a collective journey. EduVerse would not be what it is

without you, and we honor your invaluable role in shaping this growing community
and the future of education.
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In every edition of EduVerse, our Ask the Experts column brings

together thought leaders and seasoned educators who generously %mm
share their insights, experiences, and foresight. Their voices not only
illuminate pressing issues in education but also inspire us to
reimagine what learning can be. We deeply honor their expertise
and thank them for shaping the conversations that empower
teachers and learners worldwide.
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The EduVerse PD Webinar Series is powered by incredible educators
and innovators who share their time, passion, and expertise to uplift
our teaching community. Each presenter brings fresh perspectives and
practical wisdom that spark growth, reflection, and transformation in
classrooms around the world. We honor their invaluable contributions
and celebrate their role as catalysts for professional learning and
collective progress.
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GLOBAL EYES

ANNIVERSARY

EduVerse is more than a platform — it is d meeting place where
educators, innovators, and learners from every corner of the world
converge. Through stories, exchanges, and shared visions, EduVerse
reflects education in its truest form.

With its presence spanning 186 countries, EduVerse embodies what
education can be: borderless, inclusive, and transformative. It is
where global perspectives meet local experiences, shaping the future
of learning for the world we share.



WHAT DOES EDUVERSE MEAN TO YOU, AND WHAT VALUE DO
YOU SEE IT BRINGING TO EDUCATION?

EduVerse, to me, is like a global staffroom where passionate 7
educators can meet without borders. It is a space where we
share ideas, feel inspired, and learn from each other's
experiences in a way that is generous and energizing.
What | value most is that EduVerse does more than share
content. It builds connections, bringing together diverse voices
Prof. Marcela Cecilia Danowski : 2
ISFD Pediro Poveda / ISFD St and perspectives. It helps us see education through new lenses
Trinnean's and encourages us to adapt, grow, and create better learning
Argentina experiences for our students. ¥
i )
Alla Lytvynenko Jade Arthur
Dnipro Lyceum # 144 Make the Grade with Jade
Ukraine UsA
Eduverse unites educators all over the A place to discuss technological
world. It gives them an opportunity to get advancements in education as well as
new insights and to share their experience. ) ways to improve instructional quality.

Prof. Carla Mae Masculino
Uni. of Cebu Lapu-Lapu
and Mandaue
Philippines

Eduverse has profoundly shaped my teaching philosophy, emphasizing
the transformative power of collaboration and a broadened
perspective. It's more than a platform; it's a dynamic community that
unites educators globally, fostering a collective drive to enhance
pedagogical methodologies. This experience has been instrumental in
equipping me with innovative strategies and a global outlook, ensuring
I remain an effective and forward-thinking educator in the 21st century.
Its a powerful tool for advancing our collective mission to provide
exceptional learning experiences for all students.

Prof. Angélica Maria Rojas Isaza
Universidad Del Cauca
Colombia

PR IFCRG N EduVerse means bridging worldwide education
o through a dynamic, up-to-date platform where

Eduverse has been a vibrant hub of
inspiration and connection. It's not
just a platform, it's a community
where ideas flourish, educators uplift
innovation feels

one danother, and

accessible.

educators and members of international
academic communities can actively
participate. It is a fantastic space that stands
out for its valuable contribution to new
generations, offering a rich blend of expertise,
technology, and pedagogicadl practices to be
shared, explored, and enjoyed.

s

J
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LOOKING BACK, WHAT ARE YOUR REFLECTIONS OR
EXPERIENCES FROM BEING A MEMBER OF EDUVERSE?

3 )

Prof. Joseph Rene Corbeil  Prof. Maria Elena Corbeil Marina Vasilyevna Evglevskaya

The University of Texas Rio cic
Grande Valley Egypt
UsA
It was a very good experience and
Looking back, our experiences with EduVerse a great chance for me to share my
have been both rewarding and inspiring. As knowledge with other people who
contributors, we've had the opportunity to are eager to absorb them
share our perspectives through the Ask the )

Experts column in the EduVerse Newsletter
and as a panelist in the Al Versus Human

Debate at the Edu36l Expo 2025. Both )
experiences were not only fun and engaging, My voice is heard by anyone

but also helped us connect with a global interested in professional
community of educators who are grappling development.

with the same questions about the future of

teaching and learning in the age of Al
Dr.Ha Van Sinh

Partnering with EduVerse has reminded us of gey
the importance of collaboration, dialogue, ;;, FlE L"’;%‘:ﬁg;ce”“”
and innovation in education, and we're ""
grateful to be part of this journey. —
Y J

=

I've had the pleasure of presenting, running a live debate with Al, and
writing for the EduVerse publication, and each experience reinforced how
hungry educators are for both innovation and authenticity. Whether
sparking conversations about Al ethics, exploring purposeful tech
integration, or encouraging critical dialogue, I've seen how EduVerse

Jessica Maddry creates a bridge between big ideas and removes the boundaries across
BrightMinds-Al oceans.
UsA
J/
It was a great opportunity to get I am proud to support and be a member of the
connected with people worldwide. community that looks to advance education across

the region and globe.

Payal Das
Shantiniketan Indian Dﬁfﬂk spﬂfforfi
School Doha Macn"m’.‘an :Educat;on
Qatar United Kingdom

verse 22




WHAT WOULD YOU SAY TO ENCOURAGE MORE EDUCATORS TO
SHARE THEIR VOICES AND CONTRIBUTIONS THROUGH EDUVERSE?

B &

Take the bold step. You
are potentially great,
don't limit yourself, be
part of an emerging
evolution and count
yourself ever luck.

Nnenna Obumma
University of Port Harcourt

Carla Powell-Lewis
Spirit Of Excellence Learning Systems

Nigeria USA
J e _—
We do not exist in silos. Education is not an
~N isolated profession or institution—it is part
of a larger, interconnected world. As
Your voice matters. By sharing your educators, we have both the privilege and
experiences and ideas on EduVerse, you're the responsibility to model and teach the
not just telling your story you're inspiring importance of global citizenship, respect
others, shaping practice, and helping for diversity, and the power of innovative
education grow beyond borders. One technology to bridge distances and
insight could be the spark that transforms connect minds.

a classroom somewhere in the world. . . .
Platforms like EduVerse make this possible

by giving us the tools and space to share
our voices, learn from others, and inspire

Dr. Muhammad Bilal Anwar change far beyond our own classrooms.
East sussex College, When we contribute, we're not just sharing
University of Brighton id , helbi h

United Kingdom ideas—we're helping to shape a more

connected, informed, and compassionate
world for our students.

J J/

o

I'll keep reminding us: collaboration changes outcomes, one moment,
one student at a time. When we share what worked (and what didn't), we
give another educator exactly what a student needs today: a way into a
text, a calmer transition, a spark of confidence,

Eduverse makes that possible at scale. Add your voice. Share one
Dr. Martha Umana . . .
P practice, one story, one resource. Together, we turn collective wisdom
USA into individual breakthroughs, because every student deserves that
moment.

EduvVerse has a unigue approach to
educational topics, which allows authors to
share their knowledge and learn from peers,
as well. Join the EduVerse community where
practice and theory meet to create the
future of education!

Dr. Ana Jovic

ThinkLink
Serbia

® proed.comwvn




)

WHAT WOULD YOU SAY TO ENCOURAGE MORE EDUCATORS TO
SHARE THEIR VOICES AND CONTRIBUTIONS THROUGH EDUVERSE?

Eduverse Topic is interesting and
addresses the current needs of teachers
and students. The speaker is good in
sharing their personal experiences and
strategies about the topic.

| am excited to apply and share the
knowledge that i have learned today to
my students and to my fellow teachers.

Cherrie Angcao
Anubanmuangmal
Chonburi school
Thailand

N

I'd encourage fellow educators to join
future EduvVerse PD Webinars because they
offer practical insights and strategies that
can be directly applied in the classroom.
The sessions dre engaging, research-
based, and designed to enhance teaching
effectiveness, making them a valuable
opportunity for professional growth.

Aufilea Anak Paulus

University Malaysia Sabah
Malaysia

SY Hong

Prek Leap High School
Cambodia

Well, it is highly recommended for
those who really wish to develop their
capacity in the education field. Go for
it. Grap this golden chance . Look no
further.

\ﬁ“ . W

r
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Cellen Sherwin David
Zhongde International Beijing
China

Come learn engage and apply you won't
regret | would encourage fellow educators
to join future Eduverse PD Webinars by
highlighting the valuable opportunity they
provide to stay updated on the latest
trends and tools in education. These
webinars offer a platform for professional
growth, allowing us to share insights,
collaborate with like-minded educators,
and gain new strategies that can be
directly applied in the classroom. Plus, the
interactive format ensures that we can
ask questions and discuss practical
solutions that improve our teaching
practice.

Dr. Sevinj Seyidova
Baku Higher Oil School
Azerbaijan

I would highly recommend future
EduVerse PD Webinars, as they offer
valuable insights, practical strategies,
and opportunities for professional
growth, helping educators stay updated
and improve their teaching practices.

Gisella Bazan

English with Joy
Canada

If you want to stay up to date with

language teaching advancements,
EduVerse PD Webinars are a must.

S
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ONE WORD TO DESCRIBE EDUVER!
(BY ITS MEMBERS AND CONTRIBUT
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AMBASSADORS

Our EduVerse Ambassadors are the heartbeat of our global
movement—passionate educators, leaders, and
changemakers who extend EduVerse’s mission to
communities across continents. With their dedication and
belief in the power of collective growth, they help us reach
and inspire educators globally.

We honor their unwavering commitment to spreading
knowledge, building bridges, and shaping a brighter future
for learners everywhere.

ANNIVERSARY
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ON THIS OCCASION, WE HAD A CHAT
WITH OUR AMBASSADORS -

EduVerse: Why did you join EduVerse as an ambassador?

I joined EduVerse as an ambassador because | believe in the power of
education to transform lives and create opportunities across borders.
EduVerse represents innovation, collaboration, and inclusivity, which
are values | deeply share. Becoming an ambassador gave me the
chance to contribute, to connect with inspiring people from around
the world, and to support a community that is shaping the future of
global learning.

Michelle H S Quick 5;%“?15

EDUVERSE AMBASSADOR ‘“’%&

bt

EduVerse: Tell us about a value you most like to advocate
for in shaping the future of education.

Wow, | am exciting to share this lifelong dream of mine with our
EduVerse community.

The value | most like to advocate for in shaping the future of
education is equity ensuring every learner, regardless of background
or circumstance, has access to the resources, opportunities, and
support they need to thrive. its reach is far, influencing not just
classrooms but entire communities, breaking cycles of disadvantage,
and empowering the next generation to lead with confidence and
compassion.

@R E
=

o zgj Judy-Ann Greel

Bif: EDUVERSE AMBASSADOR

EDUVERSE AMBASSADOR!

Are you passionate about promoting equity and diversity in education?

Do you believe in the power of accessible, high-quality professional development
for educators at every corner of the world?

Email us at quoc.ldb@proed.com.vn

Eﬁ(utverse 22 ® proed.com.vn



EduVerse: What has been your most meaningful
experience as an EduVerse Ambassador?

My most meaningful experience as an EduVerse Ambassador was
being part of the Edu36] Expo—both as a speaker and an
attendee. Sharing my ideas and learning from such a passionate
aqudience was incredibly rewarding. Exploring new perspectives,
and feeling the energy of a community dedicated to transforming
education together ensured me | am in the right place!

Wioleta Antecka
EDUVERSE AMBASSADOR

EduVerse: How do you see EduVerse making a difference
for educators worldwide?

What an honor to be invited to join EduVerrse as an ambassador. |
joined for the global collaboration focused on transformative
education, uplifting innovative and creativce educational initiatives,
communities, and ideas. EduVerse strengthens and supports
educators worldwide through its incredible online community,
allowing access and connection across the miles and seas that would
otherwise not exist.

rﬁ. i @@
. Dr. Dawn Wink et

®:
EDUVERSE AMBASSADOR @4 ﬂ%

EduVerse: What's your message to inspire more
educators to join or support the EduVerse community?

I'd say that your experience and ideas have the power to inspire
and shape learning far beyond your own classroom. EduVerse is a
space where your voice can spark conversations, share practical
solutions, and connect you with educators facing similar
challenges worldwide - this really inspired me at the conference.
By contributing, you're not just sharing — you're building a richer,
more diverse educational community that benefits us all.

@

‘g%g@ Robert Martinez
Sl EDUVERSE AMBASSADOR

a’i'..dd
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BEYOND LIMITS

REIMAGINE. RETHINK. REINVENT
TEACHING AND LEARNING |
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EDU EXPO 2025

-
ONE WORLD. OME LEARNING FUTURE. by z Lm\.rerse

EDU36I1 Expo 2025 was EduVerse's signature global virtual
education summit, held from July 25-27, 2025, in celebration of
EduVerse’s 2nd anniversary. This groundbreaking 48-hour, non-stop
online expo brought together educators, innovators, resedrchers,
and thought leaders from across time zones and borders.

For the first time ever, a global education summit took place in a 3D
immersive environment, offering participants a truly life-like
conference experience — one that redefined what virtual learning
and collaboration can feel like.

LOOKING BACK
and AHEAD

48 hours non-stop | 115 presentations | 118 global educators | 47 countries | 8 Edtech and Edu brands
Plenaries | Panels | AI-Debates | Networking | 11 Talks with Experts | Games | Photo booths | e-Certificate

® proed.comwvn &{M verse 22 61
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MESSAGE FROM
THE ORGANIZER

When EDU361 Expo 2025 began, it was more than just the launch of a
48-hour event. It was the realization of a dream: to create a space
where educators from every corner of the world could meet, share, and
reimagine what teaching and learning could be.

Over two days, we didn’t just attend sessions. We listened, questioned,
and connected across borders — from Vietnam to Morocco, Chana to
Poland. Together, we explored how Al might empower teachers instead
of replacing them, why well-being must come before content, and what
it really means to prepare learners for a complex, global future.

What started as an idea — perhaps even a wild one — became

something bold, beautiful, and deeply global. With 118 speakers, 115
sessions, and participants spanning nearly 50 countries, EDU361 Expo
wasn'’t just an event. It was a movement of voices, visions, and values.

As we look ahead, the theme remains the same: Beyond Limits.
Because the future of education is not built by systems alone. It is built
by people — people who dare to rethink, reimagine, and reinvent.

Thank you for being part of this journey. Let’s carry the energy forward,
Reep building, and lift each other up — long after the screens go dark.
And yes — we'll see you again at EDU361 Expo 2026.

With gratitude and hope,

Le Dinh Bao Quoc (Ed.D.)
Head of EduVerse | Edu361 Expo 2025 Organizer

IN PARTNERSHIP WITH

avant educast™ @ future (b (Publishing LearningCs

by CCOLAB
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3D IMMERSIVE
ENVIRONMENT

The first-ever edu conference to offer a real-life
conference experience like never before
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KEYNOTE
SPEECHES

~ KEYNOTE1

THE Al SWEET SPOT:
SUPPORTING LEARNING WITHOUT
REPLACING THINKING

Learning is not child's play; we cannot learn without pain” — Aristotle. As Al becomes
increasingly integrated into education, it must support learning without replacing
thinking. While technology offers new opportunities to foster curiosity and engage
students, it can also weaken the intellectual resilience needed for deep
understanding. Struggle, growth, and cognitive challenge remain central to
meaningful education. This keynote examines Al's evolving role—when does it
enhance learning, and when does it diminish it? By highlighting historical perspectives,
present applications, and future possibilities, we explore the sweet spot where Al
innovation empowers students without compromising the essence of true leaming.

HOSEI U '._I_ERSITY,JAPAN ;

KEYNOTE2

FROM LOCAL LEARNER TO GLOBAL CITIZEN:
TRANSFORMING STUDENTS FOR A
SUSTAINABLE FUTURE

Today's learners must be more than academically prepared—they must be
globally conscious, empathetic, and future-readly. This session offers a
transformative framework to help educators cultivate “sustainable students” with
the skills to think critically, act responsibly, and engage with global issues.
Attendees will explore practical strategies to emibed global citizenship,
independence, and cultural fluency across PK-16 learning environments.

OWELL-LEWIS

LENCE LEARNING SYSTEMS, USA

Eﬁ(uverse 22 © proed.comvn



" KEYNOTES

TRANSFORMATIONAL TEACHING,
LEARNING, AND LEADERSHIP

This presentation explores and guides educators through a journey of self as leamer,
self as teacher, and self a leader. Self as leamer invites a journey inward to engage
with transformational learning, entering the imaginal world and cultivating presence.
Self as teacher delves into educational research, revitalizing teaching, and curriculum
development & assessment Self as leader broadens into partnership, collaboration,
passion, and action. Participants will reflect, engage with, and create their own
authentic journey with leaming, teaching, and leadership.

DR. DAWN WINE

SOUTHWESTERN COLLEGE,

KEYNOTE 4

WORLD ENGLISHES AND
ENGLISH LANGUAGE TEACHING

English has become a worldwide vehicle for coommunication for all its users,
regardless of their national origin, other languages spoken, or even their
proficiency. This workshop therefore considers how English’s global status shapes
how English is learned, taught, and tested. Who does English belong to? What
should the goails of learning English be? What English varieties are the best
models? How do other languages fit in? Who are the most appropriate teachers
of English? What are the best language teaching materials? How should we

2 assess English?

GRIFFITH.UNIVERSITY, AUSTRALIA

~ KEYNOTES5

DIFFERENTIATED LEARNING AND TEACHING IN
THE AGE OF Al - WHERE ARE WE HEADED?

Traditional differentiated instruction has long recognized that leamers possess
unigue strengths, interests, and leaming preferences. However, the manual
implementation of truly personalized learning experiences has remained a
significant challenge for educators managing diverse classrooms. As we
advance into the Al era, differenticted learning and teaching is naturally evolving
toward adaptive learning and teaching—a more dynamic, responsive approach
that adjusts in real-time to leamer behaviors, preferences, and performance.

UNIVERSITY DUISBURG ESSEN, GERMANY

{® proed.comwvn Eﬂ(uverse 22 | 65
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PANEL DISCUSSIONS

PANEL 1

FROM ACCESS TO IMPACT:
RETHINKING EQUITY AND
INCLUSION IN GLOBAL EDUCATION

In today’s learning ecosystems, mere access is not enough. This panel explores
how we can ensure deep engagement and success for every learner—
particularly those fromn marginalized, underserved, or heurodiverse backgrounds:
Together, we'll examine how technology, commmunity, and pedagogy can come
together to deliver meaningful leaming outcomes for all MODERATOR'

JUDY-ANN IlEIITIJII GREEN

WITH ENTREPRENEUR

H-S. Jane Stratton Ms. Linda Egnatz Hs Garla Powell-Lewis Dr. Grzegorz Snleual Hs Ililtlllﬂl Illllﬁfll

Tutor and Cognitive Global Seal of Biliteracy Spirit Of Excellence Development of Digital Mentar
Learning Specialist Learning Systems Language Education

PANEL 2

HUMANS + Al
THE NEW HARMONY IN EDUCATION

Alis rapidly reshaping education—but how do we ensure it augments rather than
undermines human connection and teacher agency? This panel investigates
how educators and intelligent tools can collaborate to unlock learner potential. In
particular, we'll dive into the evolving role of Alin English language learning,
feedback systems, and classroom innovation.

WITH

IGNATIANUM UNL/ INPOST

DR. mu MIELNIK )# ﬂ

or.RonMorain  OF.WalldM.Shawky  Or.RobertStroud M. Rob Howard

University Duisburg Modern College of Hosai University OnlinelanguageCenter

Essen Business and Science i
(Lverse 22 (&) proed.com.vn



PANEL 3

MENTAL HEALTH, MOTIVATION, AND
MEANING — REIMAGINING STUDENT
AND TEACHER WELL-BEING

Burnout, disengagement, and stress are global challenges affecting learners and
educators alike. This panel shines a light on practical, research-based strategies MODERATO
that cultivate resilient classrooms—spaces where both teachers and students 2zt

thrive emotionally, socially, and cognitively. lllﬂEHﬂ UJEM &

* INTL NEURODIVERSITY COACH

WITH

il

Dr. Amy Davis Dr. Jaime Bissa Mr. Dave Read Ms. Anna Machura

Studioushy Baptist Health the-lightworks.couk University
Sciences University College Cork

PANEL 4

FUTURE-READY, WORLD-READY:
WHAT NEXTGEN LEARNERS REALLY
NEED NOW

\ = In a world marked by climate urgency, tech disruption, and shifting labor markets,
v education must evolve to empower learners as adaptive, empathetic, and
DERATOR proactive global citizens. This capstone panel invites bold ideas on what it takes to

prepare leamers for not just employment—but for meaningful impact.
MOHAMED NABIL

EDUCAST INT'L CONFERENCES WITH

l :

Dr. Le Dinh Bao Quoc

Ms. Andy Lucchesi Ms. Marcela G. Danowski Ms. Couriney Bailey Ms. Sanaa llyas

Skilling Future, ISFD St Trinnean's  University of South Carolina Skilling Future/ Pro.Ed Educations Solutions/
NUCES-FAST VIA English Acadermy
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Al DEBATES

For the first time ever, only at the EXPO!

AI-DEBATE 1:

SHOULD WE RETHINK ENGLISH E 7

LEARNING IN THE AGE OF AI?

If Al can translate flawlessly and write across languages, do learners
still need to study English? This session questions the very foundations
of language education, inviting perspectives on identity,
communication, and the shifting global role of English. Is English
learning stilla must—or is it evolving into something more meaningful
than grammar and fluency? Prompt If Al can translate and write
fluently in any lkanguage, why should students still learn English?

MODERATOR

68 | Eﬁ(wverse 22

AI-DEBATE 2:
IS Al ATHREAT TO EDUCATIONAL
EQUITY OR A TOOL FOR JUSTICE?

As Al becomes more prevalent in classrooms worldwide, the guestion
remains: will it narrow or widen the opportunity gap? This session
explores the tension between Al's potential to personalize learning at
scale and its risks of reinforcing bias and deepening educational
inequaility. A thought-provoking debate designed to challenge
assumptions and surface bold ideas for Al policy and practice. Prompt:
Will Al close or widen the opportunity gap in global education?

® proed.com.vn
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111 TALK
WITH EXPERTS

SESSION T
4

ROBERT MARTINEZ

TESOL-SPAIN

TESOL TROUBLES?
LET'S FIX WHAT'S NOT WORKING.

SESSION 2

ASLOM ULLAH

GEMS WELLINGTON SCHOOL QATAR

TRYING TO USE Al IN CLASS...
7] BUTIT'S NOT WORKING?

SESSION 3 Ié

COURTNEY BAILEY

UNIVERSITY OF SOUTH CAROLINA

WELL-BEING FIRST: STRESSED STAFF?
' .' DISCONNECTED STUDENTS? LET'S TALK ABOUT IT. |
hidm

SESSION 4

MARIO SAMPLIO

OCCIDENTAL MINDORO STATE COLLEGE

INCLUSIVITY AND STUDENT-CENTEREDNESS: .
YOU'RE TRYING TO REACH EVERY LEARNER. |
/] LET'S MAKE IT WORK. -

& proed.comwvn gﬁ(uverse 22 I 69
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ALL SESSIONS

See page 78 for recording guidelines.

_ I( -I Global Skills, Citizenship
) & Employability

Empowering learners to thrive in a globalized, fast-changing world. This track explores how
education can foster real-world skills, entrepreneurial mindsets, and civic engagement —
preparing learners not just for jobs, but for purpose and participation in a global society.

Featured Session

SR OG- S RN A TN FUTURE-PROOF ME: SKILLS, GRIT,
L N AND GLOBAL GIGS UNLEASHED!
BUILD FUTURE-READY KIDS :

DR. MARTHA UMANA PROF. RAYCHARD V. MATIAS

EMPOWERING LEARNERS FOR

F.L.T. TO WORK - MINDSET SKILLS GLOBAL CITIZENSHIP THROUGH
FOR LIFE, LEARNING & WORK AUTONOMY AND
PHEN JONES REAL-WORLD TASKS
SHALALA MAMMADLI

ELT WITH IMPACT: GROWING NEXT-GEN EDUCATORS:
GLOBAL CITIZENS, NOT JUST EMPOWERING INTERDISCIPLINARY
GRAMMAR EXPERTS AND TECH-DRIVEN TEACHING
SUSHIL PENUTI NOUR NEGM

Featured Session
GLOBAL SEAL OF BILITERACY:
CERTIFYING SKILLS FOR CAREERS, EMBRACING GLOBAL EDUCATION IN

CITIZENSHIP, AND GLOBAL SUCCESS ELEMENTARY CLASSROOM
LINDA EGNATZ HONG DINH

Fealured Session FILL YOUR CUP, CHANGE THE

CULTIVATING CRITICAL MINDS: STRATEGIES WORLD: BUILDING GLOBAL
FOR ENHANCING CRITICAL THINKING IN SKILLS FROM THE INSIDE OUT A
THE 21ST CENTURY CLASSROOM 2IST-CENTURY SKILL

DR. WALID M. SHAWKY MICHELLE H S QUICK

FROM LEARNERS TO GLOBAL
CITIZENS: BUILDING SKILLS FOR
WORK, LIFE, AND PURPOSE

HIEN THU NGUYEN
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IRACK

Exploring the possibilities and responsibilities of education technology. This track is for thought
leaders at the intersection of pedagogy and technology — from generative Al to gamification —
examining how EdTech can enhance learning while ensuring ethics, equity, and inclusion.

Aland
Emerging EdTech

EMPOWERING MINDS: NAVIGATING
MEDIA LITERACY IN THE AGE OF Al

JUDY-ANN DENTON-GREEN

FROM EVOLVE TO INVOLVE WITH
Al IN READING ASSESSMENT

DR. ASMAA MOHAMED
ABDELSALAM WAHD

TEACHING WITH A BEAT:
ENGAGING VOCABULARY
THROUGH Al AND SONG

FATIMA MOURSHED
TAHER AL-ABSI

LOW-COST Al TOOLS FOR INCLUSIVE
PROJECT-BASED LEARNING

SHAHIDA REHMAN

IT'S NOT ALL ABOUT Al
VALERYA CASANOVA LOPEZ

FROM THEORY TO TALK:
PRACTICAL PATHWAYS TO
AMERICAN ENGLISH FLUENCY

DAVID ALEXANDER PALAHNUK

Al SUPPORTED LEARNING
AMONGST VOCATIONAL LEARNERS
IN SAUDI ARABIA

DR. MUHAMMAD MOONEEB ALI

featured Session

Al-POWERED TEACHER: DEVELOP
YOUR SKILLS FOR THE FUTURE

MOHAMED NABIL

# proed.comwvn

FROM PASSIVE TO PROACTIVE:
PROVEN STRATEGIES TO BOOST
ADMISSIONS IN ANY EDUCATIONAL
INSTITUTION WORLDWIDE

DIEGO NUNEZ FERNANDEZ-SHAW

Featured Session

FROM CLICKING TO CRITICAL THINKING:
PRACTICAL STRATEGIES FOR
IMPLEMENTING HOTS IN THE AGE OF Al

BLANKA PAWLAK

THE Y IN HYPE:
Al VS. A-\WHY

ROB HOWARD

CREATING Al CHATBOTS TO
ENHANCE INSTRUCTIONAL DESIGN
AND STUDENT-CENTERED
LEARNING SUPPORT

DR. JAIME BISSA & LAURA BAKER

THE USES OF ARTIFICIAL
INTELLIGENCE IN THE CLASSROOM

ASLOM ULLAH

PERCEPTIONS OF RUBRIC-
BASED AND AI-DRIVEN
FEEDBACK IN EFL WRITING

BEATRIZ ERAZO

BRAINS AND BOTS: SCALING
TEACHER TRAINING DEVELOPMENT
WITH HUMAN-AI COLLABORATION

SARA DAVILA

CHATBOT-POWERED CLASSROOMS:
RETHINKING K-12 PEDAGOGY WITH
GENERATIVE Al

IOANNIS ANAPLIOTIS

&{Mverse 22
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BRINGING AGENTIC Al INTO THE ELT
CLASSROOMHOW TEACHERS AND

CHRISTOPHER REESE

AlI-POWERED LEARNING FOR
ENTERPRISE UPSKILLING

CEDRIC LE QUELLEC

SUPPORTING EFFECTIVE
PEDAGOGICAL PRACTICE IN THE ERA
OF Al: MAINTAINING TEACHER
INTEGRITY AND RELEVANCE

MAGDA SMITH

FROM STATIC WORKSHEETS TO
INTERACTIVE APPS: CUSTOMIZING
LEARNING WITH Al

FAJARUDIN AKBAR

HUMAN+AI TEACHING: DESIGNING
ETHICAL AND INCLUSIVE
PEDAGOGIES WITH Al AGENTS

DR. SERAP SISMAN-UGUR

Al & TECHNOLOGY
TRENDS IN EDUCATION

DR. DUONG VAN THINH

Featured Session

DESIGNING TASK-BASED
INTERACTIONS WITH Al CHATBOTS
FOR LANGUAGE DEVELOPMENT

DR. LINH PHUNG

©00092D

USING Al TO MONITOR THE
PROGRESS OF EL/ML STUDENTS
TOWARD ENGLISH PROFICIENCY

GENEVIEVE OLVERA & YALAN KING

PARENTS BUILD FUTURE-READY KIDS

Al &I
A LOVE OR HATE RELATIONSHIP?

ROBERT MARTINEZ

L
by ~gverse

WHEN Al BECOMES
INFRASTRUCTURE: PREPARING FOR
THE QUANTUM CLASSROOM

CLARA HAWKING

BEYOND THE BUZZ: REIMAGINING
ETHICAL Al WITH PURPOSE IN
EVERY CLASSROOM

JESSICA MADDRY

WHO'S CHEATING WHO? THE
DOUBLE-EDGED SWORD OF
Al IN EDUCATION

AZZA SALMAN

Al IN EDUCATION:
EMBRACING INNOVATION AND
TACKLING INEQUITIES

DR. MONA SAWAN

Featured Session
DESIGNING FOR THE FUTURE:

COURSE REVIEW, LMS REDESIGN, %4

AND AI-DRIVEN INNOVATION
DR. JAIME BISSA + LAURA BAKER

TEACHING IN THE AGE OF Al :
FROM RESISTANCE TO READINESS

MOHMAD AYMAN F. MASSOUD

INTEGRATING AL
IN TEACHING

MUSISI GODFREY

NAVIGATING THE Al LANDSCAPE IN
EDUCATION: ETHICAL INSIGHTS
AND PRACTICAL

LEE-ANN PIERRE

7o Eﬁ(wverse 22
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Centering humanity, diversity, and care in learning environments. This track focuses on the
emotional, social, and inclusive dimensions of education — creating safe, connected spaces for
learners and educators to thrive together.

Well-being &
Inclusive Learning

HUMAN-CENTRED TEACHING IN
ESOL CLASSROOMS: SUPPORTING
WELL-BEING AND INCLUSION

DR BILAL ANWAR

FROM SURVIVING TO THRIVING:
CRAFTING INNOVATIVE WELLBEING
FRAMEWORKS IN EDUCATION

NAGLAA FATHY AHMED

Featured Session

TEACH THE STUDENT, NOT THE
LESSON: CENTERING HUMANS IN
MODERN INSTRUCTION

COURTNEY BAILEY

TEACHING MEDICAL ENGLISH IN
AREAS OF CONFLICT: STRATEGIES
FOR INCLUSION AND IMPACT

DR. ANASTASIA J. KHAWAJA &
AMANDA KHALAF

A TALE OF TWO WHEELS:
TURNING SELF-AWARENESS
INTO INCLUSIVE TEACHING

RANA MOHAMMED SHEBL NADA

Featured Session

CREATING CLASSROOMS WHERE
EVERY LEARNER THRIVES

MARIO SAMPILO

TODAY'S LEARNERS, TOMORROW'S
LEADERS: CENTERING WELL-BEING
IN EDUCATION

MANIJULA DEVI PILLAI

# proed.comwvn

Featured Session

SEEING THE UNSEEN: RETHINKING
NEUROINCLUSION THROUGH
COGNITIVE INSIGHT

JANE STRATTON

BEYOND THE MIND: REIMAGINING
EDUCATION THROUGH EMOTIONAL
INTELLIGENCE

RIHAN MUSTAPHA

THE ROLE OF ART IN INCLUSION
OF STUDENTS WITH
SPECIAL NEEDS

DR. LUIS FILIPE MESQUITA
DA FONSECA

COOLFIRE - CREATING CALM
DAVE READ

BEFORE THE LESSON PLAN:
EMOTIONAL WELLNESS
FOR EDUCATORS

TAHAJRA WORRELL

SUSTAINING PRACTICES FOR
RESILIENT, TRAUMA-
INFORMED TEACHERS

KIM CARROLL & MARY SCHOLL

DIVERGENT MINDS,
STRATEGIES THAT BIND!

PROF. MARCELA CECILIA DANOWSKI

&{Mverse b7
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Al-DRIVEN SUSTAINABILITY
EDUCATION FOR GLOBAL
CITIZENSHIP AND JOB CREATION

DR. IRVING MARTINEZ

GROWING TOGETHER:
A JOURNEY INTO SOCIAL-

IRACK 4 &<
& Trans

Challenging norms and elevating the craft of teaching and learning. This track is for educators
and leaders rethinking what, how, and why we teach — with evidence-informed practice, bold

experimentation, and systems-level change.

HOW TO CREATE
INTERDISCIPLINARY SDG PROJECTS
THAT INSPIRE LEARNERS?

REIMAGINING CLASSROOMS:
PEDAGOGICAL SHIFTS FOR

DR. SREEJANA S

THINK, CREATE, REFLECT, PRESENT:
DESIGNING HOLISTIC ASSESSMENTS IN

SANAA ILYAS

74 | Eﬁ(wverse 22
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LANGUAGE EDUCATION BEYOND
NATIVE SPEAKERISM

DR. ANA JOVIC

HEART & MIND: CREATING
CLASSROOMS WHERE ALL
EMOTIONAL LEARNING LEARNERS THRIVE AND SUCCEED

MARINA VASILYEVNA BANGBENOU DAISY MARGARET

ical Innovation

ormation

Featured Session
LEADING THROUGH CHANGE:
EMPOWERING K-12 EDUCATORS TO
NAVIGATE UNCERTAINTY WITH
CONFIDENCE

GERRY DOCHERTY DR. AMY DAVIES

Featured Session
EQUIPPING TEACHERS TO Al LITERACY THROUGH COLLABORATIVE
FOSTER STUDENT AGENCY LEARNING: RESEARCH INSIGHTS FROM A
WITH GENAI FACULTY BOOK CLUB
RAQUEL RIBEIRO DR. ILKA KOSTKA & DR. RACHEL TONCELLI

LISTENING AS INNOVATION:
PURPOSEFUL AND FUTURE- REIMAGINING FEEDBACK THROUGH
READY LEARNING THE CRITICAL RESPONSE PROCESS

MARY SCHOLL

SMALL TWEAKS, BIG RESULTS:
TRANSFORMING CLASS DELIVERY
A e FOR BETTER LEARNING OUTCOMES

NGUYEN THI NGOC HANH

@ proed.com.vn
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TEACHER TALKS
AS A CPD MODEL

VOLKAN iNER

Featured Session

HOW LEARNING HAPPENS - AND
WHY YOU SHOULD CARE?!

DR. GRZEGORZ SPIEWAK

BEYOND THE GRADEBOOK:
RETHINKING ASSESSMENT IN THE
AGE OF Al

ANDY LUCCHESI

COACHING BEYOND BORDERS: CROSS-
CULTURAL LEADERSHIP STRATEGIES
FOR TODAY'S GLOBAL SCHOOLS

DR. AMANDA MINNILLO

CURIOSITY FIRST: RE-IMAGINING
CLASSROOMS THROUGH INQUIRY AND
STUDENT CENTERED OWNERSHIP

HANNAH RUPPERT

MAXIMIZING STUDENT INTEREST AND
PARTICIPATION IN A HYBRID AND
BLENDED LEARNING CLASSROOM

OBUMMA NNENNA

ALL EYES ON ME:
THE ART OF GETTING
STUDENTS' ATTENTION

SABA IMTIAZ

INTEGRATING COMPETENCY INTO
THE CURRICULUM: TEACHING FOR
THE FUTURE, NOT THE PAST

SALLY MANCY

# proed.comwvn

Py
by ~giverse

UNLOCKING REVOLUTIONIZING
ASSESSMENT STRATEGIES

PROF. MARCELA C. DANOWSKI

STUDENTS’ INVOLVEMENT IN
CLASSROOM-BASED ASSESSMENT
PROCESSES: EMPIRICAL INSIGHTS FROM
MOROCCAN EFL CLASSROOMS

PROF. MOHAMED EL ZERK

EMBODYING PROFESSIONAL
COACHING AND NEUROSCIENCE IN
PEDAGOGY

RACHEL MARIE PALING

INNOVATIVE PEDAGOGIES AND
TEACHER LEADERSHIP IN PUBLIC
UNIVERSITIES: REIMAGINING
EDUCATION IN SOUTHERN COLOMBIA

PROF. ANGELICA MARIA ROJAS ISAZA

Featured Session

BUILDING REFLECTIVE PRACTICE
INTO OUR ROUTINE

TERESA BESTWICK

BEHAVIOUR CHALLENGES IN
YOUR CLASSROOM

PAYAL DAS

featured Session
INSTRUCTION WITHOUT LIMITS: HIGH-

IMPACT STRATEGIES THAT SPARK CURIOSITY

AND GET STUDENTS TALKING
DR. AMANDA MINNILLO

TRANSFORM YOUR CLASSROOM TODAY
TOWARDS FUTURE-READY, INCLUSIVE,
AND INNOVATIVE EDUCATION

SARA ISRAFILOVA

gﬁ({iverse 22
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IRACK 3

Reinventing English language teaching for a global, multilingual world. This track reconsiders
ELT in a time of generative Al, shifting learner identities, and a muiltilingual future — bringing

English Language
& TESOL Innovation

fresh ideas to literacy, fluency, and intercultural competence.

TRANSCENDING PHYSICAL AND
VIRTUAL BARRIERS IN
INTERCULTURAL COMMUNICATION

DR. RAQUEL ALCAZAR-ESPIRITU

USING DIGITAL TOOLS AND Al FOR
ENGAGING LEARNERS
IN PRODUCTIVE COOPERATION

ALLA LYTVYNENKO

TEACH THE LEVEL, NOT THE LABEL
- USING CEFR TO GUIDE, NOT GRADE

WIOLETA ANTECKA

DEVELOPING INTERACTIONAL
COMPETENCE THROUGH
ONLINE EXCHANGES

KHANH-DUC KUTTIG

PERSONALIZED LEARNING
EXPERIENCES WITH Al IN
EXTRAMURAL ENGLISH: A TRI-
THEORETICAL LENS

TRAN THANH TAN

De0ecod

P

SCALING WITH HEART: HUMAN-
CENTERED TUTORING IN AN Al-
DRIVEN WORLD

CECILIA CALVO LEWIS

HACKING THE POWER OF
MNEMONICS FOR THE
LANGUAGE CLASSROOM

ROBERT MARTINEZ

76 | Eﬁ(wverse 22

STICKERS WITH A STRATEGY:
USING BITMOJI & AI-GENERATED
CHIBI IN TESOL TRAINING

TRUONG THI THU TRANG

INDUSTRY RELEVANCE IN BUSINESS
ENGLISH: HOW TWEE
REVOLUTIONIZES ADAPTIVE ADULT
ESL EDUCATION

JADE ARTHUR

RESET. RECONNECT. LEVERAGING
EDUCATIONAL NEUROSCIENCE
FOR INCLUSIVE AND
TRANSFORMATIVE TEACHING.

ANNA MACHURA

THE IMMERSIVE EDGE: ACCELERATING
LANGUAGE SKILLS THROUGH Al AND VR

DR. TRICIA THRASHER &
CHRISTINA CAVAGE

featured Session

INNOVATIONS AND EMERGING TRENDS IN
TEFL AND TESOL: REDEFINING LANGUAGE
EDUCATION FOR A GLOBAL ERA

SABINA RUSTAMOVA

Al FOR SPEAKING?
MATT SUSSMAN

MEME-IFIED IN TEACHER TRAINING:
Al-ENHANCED LEARNER-
GENERATED CONTENT FOR
COLLABORATIVE LESSON DESIGN

TRUONG THI THU TRANG

@ proed.com.vn
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STRATEGIES TO FOSTER
ENGAGEMENT IN ONLINE
ENGLISH CLASSES: LESSONS
FROM VSTEP TEACHING

DR. NGUYEN THI THUY LINH

Featured Session

BEYOND TALK: DESIGNING FOCUSED
SPEAKING ENVIRONMENTS FOR
MULTILINGUAL LEARNERS

DR. ALEXANDRA TOVAR

CHALLENGES IN
TEACHING ENGLISH TO
GIFTED STUDENTS

GULBIN OZDEMIR

FROM COUNTING MINUTES TO HOORAY:

MY SECRET RECIPE TO A GAMIFIED
CLASSROOM

AZZA SALMAN

ASSESSING SPEAKING & WRITING
WITH Al: THE AISATS

BRADLEY OPATZ

xEYNOTE

-

by Zguverse

FROM LOCAL
TO GLOBAL CLASSROOM

PROF. NESIU SANZIANA

IMPORTANCE OF INTERCULTURAL
COMMUNICATION AMONG SECOND
LANGUAGE LEARNERS

CARLA MAE MASCULINO

Al TO C2: TEACHING TACTICS TO
BOOST LANGUAGE PROFICIENCY
WITH CEFR DESCRIPTORS

LINDA EGNATZ

PRECISION TEACHING: ALIGNING
GSE OBJECTIVES WITH GENERATIVE
Al FOR TARGETED MATERIALS

FAJARUDIN AKBAR

INTEGRATED PERFORMANCE
ASSESSMENT IN ELT

LORENA OJEDA

jon is?t
B ou ca
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RECORDINGS
NOW READY!

With 115 sessions by 118 speakers from 47 countries, it is a
real treasure trove of insights and inspiration for you to
watch anytime, anywhere. Because the future of education
isn't built in one moment, it's built in every idea we share,
every challenge we rethink, and every connection we make.

WHERE TO WATCH?

EASILY ACCESSIBLE ON

EDULING SPERK APP

HOW TO WATCH?

Download the app Eduling Speak
on App Store or Google Play
Create a Learner account

Click “Learn with Courses”

Look for the course named “EDU361 EXPO”

All speakers and participants who joined the and clock “Exsgll

Expo live will receive a free access code via
email starting from August 19, 2025. This code
is required to unlock the recordings in the app.

Click “I already have a code” and enter
your code.

©000e

If you haven't purchased a ticket yet, you
can buy one here to access all recordings
every time, everywhere.

78 | Eﬂéﬂ-verse 22 & proed.com.vn
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VOLUNTEER HOSTS

While the world saw the speakers on stage, we saw YOU - behind the scenes,
checking tech, managing transitions, calming nerves, welcoming guests, and
keeping the energy flowing.

You weren't just “hosting” sessions. You were holding the space for connection,
learning, and human moments to happen.

\ )
Emelle Antit Nguyen Thu Huyen

Tunisia Vietnam

i

Le Tuan Anh Grazzia Mds“,& Chirinos

Vietnam

RNy

E A
: . _Atg 1 /
Nouyen N.T. Nguyen Arpita Saha Nahida Imanova James Mattiace LE THI MY TRANG
Vietnam Bangladesh Azerbaijan Costa Rice Vietnam

00

Esmira Abdullayeva  Yehad l.gof Campos  lana Jovanovié Alaa A. Alekhtiyaar

Azerbaijan Serbia Egypt
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Insightful sessions <3 . .
- Amazir

Honored to join
EDU361 EXPO 2025. A
owerful start 10

rethinking educ ation
together.

Shahida Rehman,
Founder skilling
Future

ghahida Rehman

Phuoc Dat Tran

Hello It is such an
amazing globa
: | event.
is_ggiiforwa'd 0
Hu ng you soon. Vy confe 5o €00
Y| with love ! ity 1 p'lath‘m-

incr edible)
Anh MW

A Mguyen

(! ove T'hiS
Wwhat 2 n
qurney!

Wy Huynh

Hello !!! Greetings
From Costa Rical
Happy to be here!!
Carolina Prestinary

Anam

Such an amazing
xpe! 1 Look

forward 1o meeting
and connecting with

all of you! From
Atlanta with love!

e | gﬁ(w\!erse 22
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WHAT'S BUZZING
ON SOCIAL™?

event of the century-

Judy-Ann Green Liza Taylor

Thank u so much for an incredible journ

Andy Lucchesi
Thank you, Edu361 tea
ed my

part of this

Mohammad Mabil - & -

CERTIFICAT

s

Double the stage, double the honor!
Thrilled to receive two certificates at the Edu361 Ex
JAMES MATTIA Panel Discussion — The Role of Al in Education

# Presentation — Sharing strategies to empower educators in a tech-driven world

EBUBE! EXRO 2025

A big thank )

Wioleta Antecka

) proed.comvn é‘:&{{/‘. verse 22 81
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(" bery Tuesday at 7:00 M

world's 17" edu Podcast nosted by (=1 |

EduVerse is excited to launch its podcast What truly sets this series apart? It's the world's first
channel EduVerse PD Podcast an podcast hosted by not one, but TWO brilliant Al co-hosts,
innovative and groundbreaking ~ Andy and Liz!

professional development experience
designed to empower educators in an
innovative and accessible way.

With his roles as an Edtech specialist and
education futurist, Andy is passionate
about driving inspiration and sparking
engaging conversations on  current
educational trends and practices.

This podcast series explores cutting-
edge educational trends, shares
practical classroom techniques, and

dives deep into EdTech innovations and As Andy's dynamic co-host, Liz brings a
the role of Al in education. Our goal is to fresh perspective and a unique blend of A = 4§
provide you with actionable insights that technology and education to our show. Liz's b\

motivational voice, fueled by her passion for
learning, captivates our listeners and makes %
her an indispensable member of our team.

Al
- ’ H.-'I
"\ ...»"_/I;j

Their dynamic chemistry and vast knowledge make every episode not only infermative but incredibly
engaging. These Al hosts have been designed to bring the best in education directly to you, making
complex ideas accessible and exciting.

you can apply immediately in your
classrooms, enhancing your teaching
and empowering your students.

BobcasT Am-J

i
RPODCAST
——— & - Y
o, -
p : — Listen on
e A | RevatEvaL PRAcTICE Spotity

10 WAYS TO GET ITWRO
AND HOW TOGETIT

&

wen T s e w A1

STRATIGHS AND INSOVATION!

&0

w1 o e st |

E3) Yc;uTube

Y Apple Podcasts

Click or scan

& proed.comvn Eﬁﬁuverse 22 | 488



UPCOMING @live (@)zoom

T 2

FREE PD WEBINAR #13

PRACTICAL WAYS TO UTILISE

ARTIFICIAL
INTELLIGENCE

4 KEY TAKEAWAYS

. « Rethinking the link between pedagogy
and practice due to Al

L

[ ]

e The impact of Al on the role of educators-
in the,classroom

ASLOM ULLAH .
« Practical ways teachers can use Al tools ¢

EDUCATOR| PODCASTER e e e e e o
AUTHOR | SPEAKER ~ -

4
LI

=3 Friday
5°| 22 AUGUST, 2025

8:30 PM Vietnam Time (IST)
1:30 PM UTC - 4:30 PM Qatar Time (AST)

C[@ Free E-certificate

I
1
o
[=]
o

ooo

FREE ENTRY
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Pro.ed and EduVerse are grateful to their
partners for their invaluable support in

PARTNERS advancing education and empowering
el teachers and learners worldwide.
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ELi

5 CAMBRIDGE ~ ©future (D (E‘:EL;""“”Q

24 | macmillan mm NATIONAL
22 :
education oublications ?EiaﬁmPHIC

, OXFORD (@) Pearson

UNIVERSITY PRESS

ORGANIZATIONS J

avanht Classin

CREATIVE ENGLISH

Greee QDR

JIX).  Englishe:  Gesti®n , ||I' L & o
| W in Brazil  gervryw GloiSEu GE}E-P INGRID H LEE kﬂ_ﬂ}ﬁfﬁ(fﬁ

OF BiLmERACY

ExAcademica
University of Applied Sciences PBL

Learning®s  (wc; SO RopWeitpmanislinld. 5555

by SROLAR NOTLOS 4
SKILLING

rerog
NAM PHUONG CENTER

reE SR
R P W /
Bstudvcat ool R unocK 7
s hinkLink EDUCATION .5 DYNAMIC “"-ﬁ;‘?ﬁf



EioreBpLqUIDI@yuILIY3oY 1D1WoD asoad
WOWMA U SIoUaIow aBpUgWDD INCGD LSOO Ul 3I0W J04

SUIPXS/b10oabplaquipd EEEleliiElsleReliif|

\

abenbue| ubiaioy e se ysibuz buiuies)
SJUSPN]S |O0YDS AIRJUSWIS|D JOMO|
103 paubisap sauas Bunum [aA3)-2a1y) JIseqy

ysijbuz _o._m:mm_ Yiim uonpapdaug
SpIIqUID)) [PIDLO SUIqUIOD 3DY3 S8S4N0D

PR g ey e L

uleljz1sa)

[# b i
£

WalL L

ASYNINNZ™d

s|oLR3oW uonpIndald

*

*
ainmn} @ .

mwwouw PHOM Ino4 310uM



Wod ysHBUsLEIWIEW MAM | WO UONEINPIUE]ILDBUEWEUIBIA O JIBW] | p5SZSZEE BZ0 (PL
wewaip ‘_.._L_U Yuiw 14D oH ‘Tisig "piem o _._OZ weyd ‘j2ans mr.mu 2000 WenN 8T

qn|o s Jaysea)
eISY UOREINP3 UEIWIdEY UIOL

dyysuaziyg pue juawdojasag

JYOW NHvIl 8|QBUIEISNS 10} UDNEINPT
s3danind
‘abueys Bunse) pue anysod ynoge Bulig ued jey) suoiyse pue wz-uz¢>°<
-

sapnynje ajowoud pue ‘abpaimou) aieys 0) siaydea)

diay im swiwiesboud sy *plIOM BY) PUNOJE SLWIOOISSE]D 0JUl UoISn|oul P
pue fyinba ‘Asianip ‘Kyiqeureysns jo s3ido) asnposyul o) paubisap AQ,. ._
awwelboid jeuonecnpa ansuayaidwod e s saimyng Bupueapy L™

Vv\VA\VA\AN JYOW NYV3I1

£¥8T IDNIS SANIW SNOIHND DNIDVYON3I

UStIN

“841) Ul pue *adejdyJom 3y} Ul “UOIRINPS Ul 3JOLW 3ASIYDE O} SIauled)
Bupaidsul pue ‘yuajuco jeubip pue Abobepad ul Buneaouur ‘siojesnpa yum sdiysssuped Buons
Buipling Jaysngnd Buipes) plaom B se SaA1R5IN0 PaYsI|gelsa aney am sAep 3sal)es ay) aouls sieak
08T 1noge Joj Buiuiea) Buidueape uaaq sey ‘dnosb aamep sabuuds ayy jo Jed ‘uoneanp3 uepwoep

uonesnp3 uejwoep
Yiim jaap

uoIIEONPa |
uejjiwoew | ¥

Bujuiea) <
BuidueApe

ONIHSaNd

_m ) Buiuina) Jo ainspayd 8y

(uoisnpui ‘Ayijenbe swexy
'A31s19A1p) *] *3°@ O3 UOIIUBNY abpuque) uo sn>oj buonys «
suossa| epuaby 0£0Z sadA} oapia juatayq -
sysej uonelpapy « s>ido) aji|-|eay -
s|ipjs |eqo|n @ 3j|7 +  Buluies| paseq-fousjadwo) «

‘L9 01 LY-24d ‘s|aA3] 4noj ul (0/A g |- L) syuapnys [ooyds Aiepuodas
Jamo| 10} asinod abenbue| ysi|bug anneaouul ue sy sjpon ysijbuz

s 0 T L

X
__ﬁ.__ woos
f 5IN3ONLS

STVOD
HSITON3

STVOD HSITON3I HLIM TVILNILOd HNOA HOOTNN



w02 suonpoaljgndulw o
'9}ISqOM INO }ISIA

!

wiopoid
113

—

i2JoWl pup

$z0z Bojei1ed 113 buluiea aiydesboan |euonen
JsiA 9sea|d '24l] 03 WOOISSE|Y INOA Bulig UBS 3M MOY pUE
‘s|elsajew Buluiea| INO INOQe 2I0W uIed| o

iSInioyd
aJow uies| 03 fuund v
y4eds/wod TONLTT HSIA
31INS — = [ LNIW3OV1d|
LNIWSSISSY - : b ANITNO
[31Lovd) [S3ounos3| L a._.ﬂ_ _
ANITNO d3HOV3l
T00L
50085 0\ vinzs3ud

S.AN3ANLS HOOHE%ID JH3IH SHO09 TdINVS F344

"ys1Bu3 Jo Buluips| pup Buiyonsl
8y} woddns 31Dyl SUOIIN|OS |DUORPONPS SIS0
1Py} Jaysignd Bulpps|-plom O si suoiRP2IANd W

s3yBIsul ojul uoljewoul Buluiny

‘sse1604d sse|d> pue Juapnis Bunjed)

sazzinb pue s1s93 suossa| aAl| Buiyseay [2A3] 3yBu ay3 e A|gel|ad

‘ao110e.1d Bulubissy pue Bunedaiyd sjuapnis Bupeld

iNOA’""104 ¥4OM }DY3 S|DLIS}OW
P3]-8 PUD S}00g 173 SAIRDAOUU|

:Buluies] pue Buiyoeay jo abeys A1ans Jioddns
wojie|d yiedg auo-ul-||e ay3 uo sjooy [e3Ibip pajeibaju|

suonpaignd

Wil

ONINYVIT

JIHdY4D01D
TVNOLLYN



g0 B3y LsBuY Bupen

mq@ sabenbuey/woo uosieed . 2 Ay SS3dd ALISHIAINN
w 13 alow Wea] ysiibu3 ad04X0
.ﬁ.r& 409|e0s

[eqOo|D

"941| 104
PljeA aie s}nsaJ NoA pue ‘pliom ay} punose
SUOIINYIISUI JO Jaquinu Suimols e AQ pazIus023y e

24nyny ay3 104
siauiea] oA dinba pue sdeys ispaau Aouaioiyoid

e LS e e — ys13u3 Jnok Jansjeym — uoljeuiquiod Aue ul 4o
[ona] Asana ‘s|npow 8|3uls ‘}S8} ||N} B Se 8Ye}-81 JO BYe] e

"a0UaIa4oY JO dlomawel4 ueadoing uowwo) 104 saAnoalgo Buiuies)

8yl jo HC@..CQO_@;DU S} 20Uls JuaLussasse pajielap yim m>m>:r_umn_ = i o
pue bulyoeay ‘buiuies| abenbue| 0} sayoeoidde Bujuies| pazjjeuosiad a3eain jSe} pue 3|qIxal} Buljuo %00T e
paseq-aoueuwliojiad ul aouenpe Jueoyiubis

1s0W ay} syuesaidal cm,__m:m_ 10 9jeog _mno_mu. m:‘... 06-0l J0o|edseuo "NoA SHJ Jeyl 1sa] pazi| euosiad hw_n_mU._Ot.m uy e
Aouaioyoud sisaulea) yuiodulg

‘padueAPY ys!|8u3 JO 1S8] PJoIXQ 8y} Sulonposiu|
"PA0JxQ Jo Ayisiaaiun ay3 Aq payipiad

SIIDys ysibuz ! 153} Aduardoyoud ysijsuz Ajuo ayj
|ennuasse . P
||e ul yusapyuod uonRedynRIa)

|99} s1ouled| Jo | (+) mu._ m;m

- jJUowWISSassy

r.whm%wh:oo >H._ U :u:— OQ Q O
il JO PlIOM Y/

€R:(01:0.(0

40 ALISHIAINN

HSITON3 40 1S3l
dy0o4X0O




"'DIDP 1531 VLS JUDAY Ylm sjuawianoldul
wIN|N211IND bW pup azA|pup NoA djay 03 S103PJISIUIWPD PUD
slayopaj} 10} Buluipa| jpuoissajoid sapinoid Buiuinal IYOW JUDAY »

3IGD|IDAD MOU S| 3]DIS Y430 83 03 pauBi|p ys|Bu3 10} WV LS JUDAY «

‘'saniunyioddo juswAojdwa pup uonpoNps
laybiy 10j Aousioyoud 18y} 23p13sUOWISP O} SI8UIDS| 10 S|PIIUSPAID
a|qpN|DA ‘AdpIB)I|Ig JO |DBS DGO 8y} 10} 8|qIBIIe SI Sy dWVLS JUDAY -

‘sabp || JO s1oUIDa)| 10} DIDP B|gDI|aJ PUD
2104N22D apinoid S1S8] VLS JUDAY "si1aulpa| abp-jooyas Aipwinid
10} s] @Sy dINVLS PuD 3INpo Yybnoiyy g| sabp 10j S| St dINVLS JUDAY «

éjuawissassy Aosuaioyoid abonbuni
10} dWV LS JUDAY asn Aym

abonbupj jJo a16pW ayj ybnoiyy
aininy 123yb1iq b 91pa12 noA BuidjeH

suonnjos buiuina
|PUOISS3J04d PUD

JUDWISSOSSY
abonbupni

"159) — _ m>
ajdwes e aye] pue 4439

10} JWV.LS JUBAY InOQE
2l0W C._.m.w._ 0] Uedg

Xild22ua135° Y

eise ase[oyssDa)f | sAneIussaldal dNSejoyIs 198JUOD ‘UOIIBLLIOU] BIOW 10

SKWYY90dd
INIav3d b
nm n — —.— sweibo.id Buipeay paping

dnoi9 lews |

JILSYIOHDIS M

.
L
-
QAOM- .-
. ’
JILEVIOHIS ~~
’

. ' .m
_,_ PP i Dk

L]
L]
N B 4stiBu3 J0 PLOM | ey
P F mmm_um_EE

g ]
'

Adveal

uJpaTeYd3pM O¥d ADVH3LT
% T
XIT45N008
ianog Auey
uep Bog
saydueIg ’§ LIODY
wddO'M 185 X0g siapeay
wXl]482u8108 Buipeay juapuadapu|
wlEaT B YNEeM
wiXl|43ndL
nc¥l|4e0g
ol foesan
suonnjos |exbig
\

T3AdON TTOOHJOS LYVYIS JILSYTOHOS

OILSVIOHOS W

SNOLLNT0S S1LSYTOHOS




Alleqo| ajqejieay - 08ediyd ul paseg 4

OPIMPJIOM B|qe|IeAY

Wwoorle-spuiwiyBLq®o|iay s

wod'piomiaydunednpa @
/W09’ 1e-spuiwybugmmm//:sdiy |

/elinepedes/ul/Woo ulpsxull wod’e|inepeles@Jiaydesl o -Al1eqo|B pasanlap ‘uoiesBajul ‘pAPN|OUI SMBIASI
pue s10jeonpa Joj paubisap |y 8AR08448 ‘@|qisuodsal yooay—sjeob diysiapes)
—uoneibajul [eoIY}d 104 dewpeos Wo3isno e Yum pue ‘sanjea 18Bpng
R 0] S2ISeq |y wodj—Bujuies|]  JUBWUOIIAUS Y28] 1UaIIND INoA yym |y subije 1eyy
. vcwm_mma . |euolssajold woisny INOA o jipne 833|dwod 90IAI3S AJOSIAPE 3|qIX3|4 ¥
€9.0) YInos ‘uopeanp3 jo Mum_c_s_ & sa119¢ Buiuipa Buiuup|d 51633p.3g S|ooY>§ 104 JIDIPO
Buieud ‘UoReINP3 JO ARSIUIN « DUOISS3}0. SSaUIPDD PUOI}DI
e [puoissajog %@ ssauIppy |y IV a.ﬂ y
v =
55 = &°
v
SWw00Jsse|d apeidn|nw x3 [enduljnjnu 1o} S|0o] »
Cm_mwﬂ. |euonINIIsUl paisisse-|y « ‘uoljeAouul
e|nd1uUNd tmcm__m.-m_ SO R Y43 » FAEL N EINE] paJiajuad-uewny pue asodind ul papunolg

pue Ajjeaiy3e |y 23el62a3ul pue ‘uojjuajul *MOJIOWO0} PUB)S |IM }BY) ABPO) SWa)SAS
uaim ueld ‘3saiy aidoad 3nd jeyy suonnjos Buiping—Buiuies| jeuoissayoud |njasodind
1HVIS sJaniap Iy spuiniybug ‘uoizeanpa pue ‘s3ybisul UaALP-ANUNWWOD ‘Y [B31Y3D

3|ess [euoneu 1e co_umucmEm_QE_ win|N21LIND m_u\mu-::n_ " ul sieah Qg Jano pue 3S0dyNd Ag paiamod ybBnousyy uoneanpa auibewias sjooyas djay am

SIX9IU0D 324N0SAI-MO| 10} sLusAs Suiuiel] » UOISSI 4AnO sn noqy
S)Jomawely 04 3|qe[eds «

1P A19A0ds1Qg

uoI}ew.I0}u| 810N 104

S9LIISIUIW SSOJDE JudWATeueW JSP|OYINEIS
Suiuuejd dewpeou pue uonenodau saxeIs-ysiy
SjuUBWUIAA03 10) Bun|nsuod Loijod

‘Buiwaea| Aunjuan-is| z pue
'SSa00P ‘Y24ea$34 Ul papuno0.s wuojaa uohednpa Juawa|dwi pue ‘a1enogdau
‘ugisap 01 suoneziuedio |eqo|3 pue ‘saiIsIBAIUN ‘SALASIUIU YIIM JauLied

ONILYONa3 V1IAVA VdVS




Ayredwg 3 | :9SJ9/\NPJ Ul paJn3ea e o .

sdoys)Jop ad woisn) twm E o __,h_,,,__“._@,_”“.

U3|EOH |CIUD\ R SSOU|I9\ 19Yded | _n% iz : "
diysiopeaqp3jeqo|n —
uoneisbaju |y

MON peojumod @

mr_u.mQEm 1 UoneAnouy| . .
j9J0UU puUe ‘S8SIN0D 01Ul SHSel
r__w:O._r_._. uonReonp3 @C_C._._Ou_.mcm._._. JO uoneziuebuo ‘|e|oos aiow
win ‘uonnebineu Jaisea ‘HOO| MaN

_ - _ - dde yeads

mao.Pﬂu:om mm“so.u:m m-_____-.-vm M3N
_ - — - 9y} O) SWIOD|O M

awn v

'S8SIN0D
pup suossa| Bunssisjul
ybnoiyy uonplounuoid
pun ‘Aipjngoooa Iowiulnib
oA anoiduw) ‘sawbpb
pup  S¥SD]  8AlDIOQD||0D
10} si1auIDs| Moj|8}
UIM 308UU0D "Apjusn)) pup
Ajjpinipu Buppads 82110014
isuadxe Ag pesiopus ddo
Bupipaigpunoib b - ypads
Buynpy  yum  ainjuaapo
Buiuine|-eBonbBup| o uDIg

jeoads/Bio'Bulnpa

BUOIWOS YUM 1I3UUDD

UJD3| PUD ¥|D1 5397




wo2'ad)yplidui@iioddns 0 W09 891ypLBulIr MMM IDaS|pgo|9aY 1D

ubya |nj3opdw pup aanisod 810810 i31Vd08VT1100 S.131
13901d |DUOIIPINPS 10]ID} PUD BziNdo <¢SAD11OVid TVNOILVYONA3

1pziupBio BujuIbe| 18Y10 PUD UOHDINPE
_—00—._0@ UOQ_OC soy D_._mr__ ‘sipah +8C 104 m:o> zmoumz<ml—l ol—l >n<mm

8U8||80%s |DUoIIDINPS
pasnooj-ymolb ‘sanpacuwl s10AIND

o] m:__u__.:n -|1ys puo ‘sdoysyiom .mc__..._uo.ua SSBUSAII08)8 S0UDYUS puD ‘sjuswancidu
‘Bunojuaw ewdojanep |puoissejord oJo] 21Be)nns enup 'DIDP 82A|DUD S18pDE| UoNDINPe
pup Buluibiy 1ayooe) eplaoid am M w m djay 0] 51145 Y21 Dass) pasuDAPD 85N S u\f\ua\c 111111
FHNLIND WY3L ANY diIHS43aval Ll
NOLLY2NA3 ONINYO4SNVYHL NOILVLNIWITdWI ANV ADFLVHLS Viva H
H
subBisep m
woiBoid sADABUUI PUD SHIOMBLLDI) === 19pduwi pup Ayjjonb uonponpa aziwndo J
LUN|NDLIND PauLIoul-Yd1Dasal ‘paio|in) %h o1 Bupipno pup quswssasso ‘Bujuine anpoaouul =T :
Yum sedpospun) |DUCDINPRS WIOJSULI) M 1 D| BupoiBajul se|bayouys onsioy apiaoid ap ﬁ H“
NOLLYNIVAI ANV M3IATY ADILVHLS LNIWSSISSY ANV DNINEYI] 9

337 H AIdONI 34d HLIM YdOM 3434 340w 4no pul

- DIPBN |P120S X siaAojdwi] ‘sanisiaAlun 01 a|qpainys-AlLubig

SUOIIN}IISUI [pUOIIPONPS 10} salbalpis
palo|ipn] Buidojaasp ul diysiapna

NOILVAONNI ANV
NOILYd04daVT1100
HONOYHL
NOILYONAa3
ONINYHO4SNVYUL

sebonbuni ozl 18A0 AJiueD s1sa] pallpnd

UoI103d1}1348D 8|q30P]S 18Il -E

iA1unjioddo o} podssod ebonbun) JNoA

ADV¥3LINIg 40 1v3G VEOT19) &3

337 H AIIONI

&>




LW09°34n3INJ-SUNDIS' MMM : S821N0S8Y PUY S89IAISS INQ 2401dX3 0] 81Isqam JnQ 2SIA

woainin-Suljys@2)nsuoa : Aj3uspIuU0D UOIEINPT U] Y JO 24n3Ind Jnoj aeSineN o) Aepoy s 19BIU0D

* A1190dD2 |y JDUOIINIISUS 3)GDUIDISNS PJING 30 51001 ]]3S 01 843y JOU 3.4,8M

suojnjos yooouddy
wojisn) 213S110H

asiyiadx3y
jong

‘wonpINPa Ul [y 8)gpuIpIsns pup 318830435 10318 104 1auipd paysniy ay )
¢aaning Sumpis Aym

A11ligeureIsns g s3NsaJ ajqeinseajy
SHIoMaWe.] |d) + Jaulel]-ayl-ulel]

"lOY 40 jooud oN 312zl S10)id
$5929Nng wWia)-Juo oN

snooy uonelbajul pue ‘aaueljdwod ‘Aaenld *114 ON “3SI Yonw 00] "$)0031 Auew 00]
Buiuueld uonejuawsajduwy ® Buimap 0oL wjaymiang yoaay

(ugisag anneal 153 ‘NVILS)
Hoddns uopizeaouu) +wnjnauIng +Asogepad

"SISALP UOIERAOUUI JOU ‘SHoIWWIB
Il pasn s|o0) |y 3oedw) Buiurea] oN

Buiyoeoo 1 sdoysyiom paseq-a)ol ‘eai1oeld
sweagold gulurel) woisny

‘snoixue 1o patedaidun |23} sioeanp3
sdeg ||pjs ¥ siesd yeis

(Aau8a1u| ‘seig ‘Koeniid) apfjoo) sa1yag
doysyiomp dewpeoy + ypny Spasn IV

"sjrelpieng jeoiyla ou pue ‘sjeod Jeajoun
dewpeoy oN § uoiydalig s1891e01S ON

suonnjos sigarens inQ sagus)jey) uoizeanp3 ui |y

anin4 Sul)iys Yyam ssa2ans pup ‘sppjs ASa10.03s pjing “uojsnjuoa |y ySnodyi 1nd

V.1 gﬁwJ IUUIM 24y suonn u_.......—._ 1Iews MOH
w@%@m SN %S

ONITIDIS

u2aJo) uuy-Apnf ui

yeadsusea|yoeal @

doysxiopp
Ui uonesBaju|
ABojouyos|
Buiuiea
5 Buiyoes) layeadg {IUBWUOIIAUD |00YDS
|[euoijenijop jeaib e Buip|ing
jJuawanoiduw|

|ooyog Buiyoeoy Aoesaln
"Buluies) Jo aininy

ay3 3uideys ui 83404 SulALIp € pue ain3y juauiwold e 19y saxjew uoyedipap
Suuenemun pue yoeoidde aageAouUl JOH ‘UOLEINPS Ul 22404 J|(EPIWLIO) B
9q 0} J|9siay uanold sey uaain uuy-Apnr ‘padxs Juswdojaasp |euolssajoid
pue 4ausisap wN|N2LIND 4oyIne 403SIA |00YIS ‘Yoeod Adeia}| U33lm

‘4 eads paysinSuysip e sy 103eanp3 SuipuelsinQ 404 piemy doj ay3 o3
aoey 8y} pue 4ojednp3 SuipuelsinQ ‘Aeaj ay} Jo Jaydea)] Se Yyons sapejodde
snoi3ysaid yjim pasouoy usaq sey ays ‘uoljesnpa 03 suolnNqLIuod
|euonydanxa Jay 104 Aj|eqo|3 paziuSoday "sjusuLjuod 934y} ssolde sueds
3oedw] soym Japes| pue 103eanpa SUlUUIM-PIEME UE S| U949 uuy-Apnf

juey|nsuo)
uoneanpy
|euorjeulaluj

.
@©
D
ol

op)
c
R
©
(V)

—

1=
Q
S

S




sjuspnIs J1ayl Jo spasau ay) aznuoud sioiponps
10y} sainsua os|p 1ng Ayjonb Buiyoonay sanciduwu
Ajuo jou 3l ‘'sjuspnis 03 snooj auyy Bunjiys Ag
Buiuips| puo Buiyoba) uwojsupyy o} jpuajod ayy
sy 3oy3 3onpoud |puoipanpa Buppaigpunolb o si
S0DS '£20Z Ul 9AD|OUOD UCHDONP3 DISY AQ pIDMY
uonpanp3 ul uonbAouul 8yl pajuasald aq o)
palouoy s| suoiINjos uoINP3 p3oid Aq (SODS)

awayas UoIIDAISSHO paieluag-Juspnis ayL

—Ubugchmuuusnw Buwa 1BIUBT-IUSPAIS

ul uonoaAouuj MNON woow

(sw1) woppid (142) Buyopay (vdD) Jusssessy
mr__r: Da) 10] Jlomeaulnly aoupwIollad
ad Jeyonal S0oS Aousledwon WI00JSSD|D
m«:OCOQEOO S0JS

ple AINOD-1s0d 8yl ul Ajdojnoilipd ‘uonponps jo

speau pup spupwap Bujajone ay) 03 esuodsel 0] [ooyos
1noA 10) padojanap Juswdojanaq |puoissajoid 10Yyanay
PUD UOIIDAISSHO W004SSD|D 03 Yanoiddy sainpnaouu) uy

auWaY2s UONDAIBSOO paleluad-1uapnis

720¢ SOOS

Bujuuim-piomy

psaid ()




pro ed

DUCATION SOLUTIONS

A boutique educational
consultancy offering a range of
services for schools and
organizations looking for high-
quality solutions to their
professional needs.

Pro.Ed Education Solutions is
honored to be awarded
the Excellence in Educational
Consultancy at the the Asian
Education Award 2023, held by
Asia Education Conclave in

Bangkok, Thailand.

Pro.Ed Education Solutions embodies the spirit
of an Edupreneur by relentlessly pursuing
excellence in education, fostering innovation,
and working tirelessly to make high-quality M info@proed.com.vn
education accessible to all. Their dedication
extends beyond their professional services, as
they actively promote education equity and a
culture of learning in society through their CSR
activities, offering frequent free-of-charge ] wwwlinkedin.com /compqny/proed—edu
opportunities for all individuals to access the
latest and most practical educational
expertise.
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